Central Washington University

ScholarWorks@CWU
All Graduate Projects

Graduate Student Projects

Summer 1999

A School-to-Work Transition Manual for Secondary Administrators
Ronald Dean Woodruff

Follow this and additional works at: https://digitalcommons.cwu.edu/graduate_projects
Part of the Educational Administration and Supervision Commons, Educational Assessment,
Evaluation, and Research Commons, Secondary Education Commons, and the Vocational Education
Commons

ABSTRACT
A SCHOOL-TO-WORK TRANSITION MANUAL
FOR SECONDARY ADMINISTRATORS
by

Ronald Dean Woodruff
July, 1999

The School-to-Work Opportunities Act was designed to improve student learning, inschool retention, and transition to the workplace by improving the qnality and relevance of
education for all students. School-to-work uses experiences that integrate school-based and workbased learning and improve students' knowledge of and access to career opportunities.
Administered by the U.S. Departments of Education and Labor, the School-to-Work
Opportunities Act gives States seed money to design and implement their own comprehensive
School-to-Work system. States and localities are given broad latitude in designing their own
systems so long as each includes the Act's three components: Work-based learning, school-based
learning, and connecting activities.
The evidence on early implementation of School-to-Work is encouraging. The experience
thus far indicates that more must be done to involve employers and students, define career majors,
and build bridges to post-secondary education.
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Chapter One
Background of the Project

Introduction
"Three-fourths of America's high school students enter the
workforce without a four-year college degree. Unlike all of our
industrialized competitors, however, the United States is the only
nation that has no comprehensive system for preparing students to
make the transition from school to work, particularly for nonbaccalaureate students. This non-system is having an
increasingly harmful effect on business competitiveness,
individual opportunities, and school effectiveness." (Jobs for the
Future, 1987).
The future is not bright for those with no more than a high school education. Although
Washington's economy is expected to create 152,000 jobs for low-skilled workers between now
and 2010, these won't be the kinds of jobs that helped loggers and production workers prosper.
They will be low-wage jobs serving food, cleaning offices and unloading trucks. The greatest
number of new job opportunities will be in occupations that require some post-secondary
education. Employer's experiences suggest that our workforce training and education system may
not produce enough qualified workers to fill these jobs. A 1990 study by the state's Office of
Financial Management found that 60 percent of employers have difficulty finding workers with
job-related skills. One-third of employers expressed dissatisfaction with their current worker's
basic skills. To put productivity back on the road of steady increases, we need to increase use of
technology and promote the spread of high performance work organizations. High performance
work organizations require high-skilled workers who can participate in decisions, operate
computerized machines, understand statistical process control and contribute to cross-functional
teams. If employers can not find trained workers in Washington, they will look to other states or
nations, or they will design new jobs so that high skills are less important and high wages are
unnecessary. Ifwe can not equip our workforce with the skills to succeed in high-wage jobs, our
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society will become increasingly polarized into skilled "haves" and unskilled "have-nots." If the
supply of skilled workers is limited, Washington's future economic growth could be constrained.
Shortages could develop, particularly in occupations which require technical training beyond the
high school level. In the decades ahead, we will not have any workers to waste. We will need to
ensure that every child learns in school, that every student graduates from high school with strong
basic skills, and that every graduate of high school and post-secondary education has the career
counseling, training, and on-the-job experience he or she needs to make a successful transition from
school to work. (Executive Sununary Washington's Comprehensive Plan for Workforce Training
and Education, 1994).
Too many of our young people are not measuring np to the standards of skill and literacy
that will be needed to fill the high-wage jobs that are the hallmark of a healthy economy. Many
students leave high school with no marketable skills, limited knowledge of the world of work, and
little or no information about how to match their own aptitudes and interests with appropriate job
training or further education. Thousands of high school graduates drift from one dead-end,
minirnnm wage job to another for years before they finally realize that they are trapped without
further education and training. The consequences for both the quality oflife of our young people
and the health of our economy are unacceptable. We must prepare today's students to succeed in
the workplace if they are to enjoy a decent standard of living. And we must create a well-educated,
creative, and adaptable workforce if we are to attract and sustain the high-wage industries that can
keep our state prosperous.

In 1950, half of all young people left high school before graduation. Today, such a
statistic would be a major national disaster, but at the time it was not considered a problem. Why?
Because there were plenty of jobs--jobs that paid good wages--available to uneducated young
people who were willing to work hard. In the 1990s, employers across the country complain that
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they have trouble finding entry-level workers who possess the basic skills necessary to be
productive in the high-tech, fast-changing workplaces of today. This skill shortage threatens to
cripple America's ability to compete in the international marketplace and to reduce young people's
chances to live as well as their parents' generation. Today, even with a high school diploma,
finding an entry-level job that can lead to good wages is often impossible. High-wage work
requires a far higher level ofliteracy, technical proficiency, and teamwork skills than ever before.
Today's employers have learned that a high school diploma is no assurance that job applicants
have the basic skills and knowledge necessary to function in the workplace. Yet, at the same time,
there are more and more high-wage jobs that do not require a four-year college degree. The clear
distinctions between white collar professional jobs and blue collar factory jobs has been blurred by
the rise of technical jobs that require specialized training beyond high school, but not a college
education. The problem is that neither the traditional K-12 system nor our postsecondary
education and training institutions have fully adapted to these new economic and demographic
realities. Our high schools still gauge their success by the percentage of students who go on to
four-year colleges. Teachers value and reward those who are college-bound, and students in
response often aim to go to college in order to earn the respect of their teachers, their parents, and
their peers. Occupational or career counseling is minimal, and contact between schools and
employers is the exception rather than the rule. The world of school and the world of work are, in
most cases, separate universes.
The Commission on the Skills of the American Workforce a 1990 study by the National
Center on Education and theEconomy (America's Choice: High Skills or Low Wages!), and the
William T. Grant Foundation's 1988 work, The Forgotten Half were a wake-up call for the nation

akin to the 1983 Nation at Risk for elementary and secondary education in general.
The Forgotten Half warned:

4

This nation may face a future divided not along lines of race or geography, but
rather of education. A highly competitive, technological economy can offer
prosperity to those with advanced skills, while the trend for those with less
education is to scramble for unsteady, part-time, low-payingjobs ....While many
youth without college education are successful, ... a large fraction of them are
finding it harder than ever to swim against an economic tide that is flowing against
them. They are seeking jobs they cannot find. Their work, increasingly only on a
part-time basis, earns too little to support themselves or a family ... some are losing
hope that they have much of a future ... Complaining about the state of our youth is
all too common; a genuine commitment to aiding non-college youth is rare ...Yet
our economy, national security, and social cohesion face a precarious future if our
nation fails to develop now the comprehensive policies and programs needed to
help all youth.
America's Choice concluded that the productivity of workers in jobs that do not require a
college education will make or break our economic future, but that, unlike many other nations,
America had no system capable of setting high academic standards for youth who did not plan to
attend a four-year college or university. The report states:
America invests little in its front-line workforce. We do not expect much from
them in school... The educational performance of those students who become frontline workers in this country is well below the average performance of their
counterparts in some newly industrializing low-wage countries. Our front-line
workers will not be able to compete in the economic arena because they are
increasingly unable to compete in the educational arena. They are fast becoming
unemployable at American wage levels. In our expectations for young people, the
resources that we devote to them, and the rewards for performance that we give
them, our whole system conspires to produce minimal educational effort or
achievement among our students who are not college bound.
The Commission on Student Leaming, a commission created by Senate Bill 5953 in 1992,
developed The Essentja) Leamin~ Reqµjrements for students in Washington state. The purpose of
the goals is to raise standards and student achievement. It is intended to provide opportunities for
students to become responsible citizens, contribute to their own economic well-being and to their
families and communities, and enjoy productive and satisfying lives. The commission's support
for "School-to-Work Transition" is most evident in, Goal 4. The new law established the following
clear goals for students:

I.

Read with comprehension, write with skill, and conununicate effectively and responsibly in
a variety of ways and settings;
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2.

Know and apply the core concepts and principles of mathematics; social, physical, and life
sciences; civics and history; geography; arts; and health and fitness;

3.

Think analytically, logically, and creatively, and to integrate experience and knowledge to
form reasoned judgments and solve problems; and

4.

Understand the importance of work and how perfonnance, effort, and decision directly
affect career and educational opportunities.

The need for a strong school-to-work system has been recommended as so important that, on May
4, 1994 President Bill Clinton signed the School-to-Work Opportunities Act of 1994 (PL 103239). Congress passed the School-to-Work Opportunities Act to establish a framework for the
development of school-to-work opportunities systems in all states. The systems called for in the
legislation will integrate school-based learning with work-based learning and provide high school
students a chance to complete a career major.
School-to-work links education reform with workforce development and economic
development, by engaging many stakeholders in designing and implementing a comprehensive,
integrated system of education and workforce preparation that reflects local needs. It opens a
variety of post-high school opportunities by integrating academic and occupational curriculum,
school-based and work-based learning, and secondary and post-secondary education. School-towork is also closely linked with the Goals 2000: Educate America Act, which provides a
framework for State efforts to improve student academic achievement and establishes the National
Skill Standards Board that is helping develop a system of voluntary occupational skill standards.
School-to-work expands young people's choices in life by preparing them for high-skill careers,
and further training or education, confident that they have the skills to succeed. Students have
opportunities to learn academic subjects by seeing knowledge applied in the real world, and learn
job-specific skills with stronger academic grounding. School-to-work also motivates them to
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continue learning because they see first hand how many good careers require post-secondary
education or training.
The School-to-Work Opportunities Act was designed to improve student learning, inschool retention, and transition to the workplace by improving the quality and relevance of
education for all students through experiences that integrate school-based and work- based learning
and improve students' knowledge of and access to career opportunities. Its in1plementation
requires the restmcturing of secondary education and the extensive involvement of business in the
work force preparation of youth.
The school-to-work initiative does not reflect a single model, but rather the conditions of
the settings and contel.'tS in which it is introduced. The classification of an initiative as school-towork may be linked to the following elements:
1.

are an identifiable formal part of a secondary and/or postsecondary curriculum,

2.

involve active participation of employers,

3.

involve actual or simulated on-the job experience, and

4.

result in formal or informal certification of skills.
The major types of efforts that meet these criteria include apprenticeships, youth or

preapprenticeships, technology preparation (techprep education), career academies, cooperative
education, school-based enterprises, business-education compacts, employer certified programs,
worksite learning, and career exposure programs.
The School-to-Work Opportunities Act has three major components:

1. School-Based Leaming: School Based Leaming requires career awareness, exploration, and
counseling beginning no later than 7th grade, including options that may not be traditional for
their gender, race, or ethnicity. It requires a program of instmction and curriculum that
integrates academic and vocational learning, and incorporates instmction, to the eident
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practicable, in all aspects of an industry. Another requirement is regularly scheduled
evaluations which must identify academic strengths and weaknesses, academic progress,
workplace lmowledge, goals, and the need for additional learning opportunities to master core
academic and vocational skills.
2. Work Based Learning: The work-based learning component requires work experience (paid or
unpaid), including such activities as job shadowing, school-sponsored enterprises, or on-the-job
training. It also includes a planned program of job training and work experiences that are
coordinated with learning in the school-based learning component. Other requirements include
workplace mentoring; instruction in general workplace competencies, including instruction and
activities related to developing positive work attitudes; and instruction in all aspects of the
industry.
3.

Connecting Activities: The connecting activities component includes(!) matching students

with the work-based learning opportunities of employers, providing a school site mentor, and
supplying technical assistance and services to employers in designing each of the three components,
as well as the training of teachers and mentors; and (2) providing assistance in integrating schoolbased and work-based learning components, as well as academic and occupational learning, and
encouraging participation of employers in local activities. Local partnerships are required to link
participants with community services that may be necessary to assure a successful transition from
school to work and to assist completers with job or education placement. (School-to-Work
Opportunities Act of 1994).

Purpose of the Project
The purpose of this project was to provide a resource manual for School-to-Work
Transition for Secondary Administrators. To accomplish this purpose, current research and
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literature related to school-to-work was reviewed. Current research practices were reviewed by
attending regional conferences related to implementing school-to-work curriculum.

Limitations of the Project
For the purpose of this project, it was necessary to set the following limitations:

I. ~ - The resonrce manual may be used by all Administrators bnt was primarily designed
for use by Secondary Administrators to help them accomplish goal 4 of the Essential Learning
Requirements established by the Commission on Student Learning in 1992. The manual will
also help to address the need for developing career pathways as outlined in the School to Work
Opportunities Act of 1994. Finally, this manual will be useful in helping Secondary
Administrators in preparing students to meet the Certificate of Mastery and Post-Certificate of
Mastery as reqnired by the State of Washington.
2.

Research.

The preponderance of research and literature reviewed for the purpose of this

project was limited to the past twenty (20) years. Additionally, several regional conferences on
school-to-work allowed the author to obtain tl1e most current literature and practices related to
school-to-work transition.
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Definition of Terms

As school-to-work systems emerge throughout the country, a "common language" will help
describe the elements that comprise these systems. This glossary of terms is a step toward that
common lex.icon. Its purpose is to help those involved in school-to-work develop sinlilar ways of
describing characteristics and attributes of programs and participants. Given the highly
decentralized enviromnent that will characterize federal support under the School-to-Work
Opportunities Act, a common vocabulary will assure that important sinlilarities and differences
among state and local school-to-work systems are clear. The glossary will also assist those who
are building systems and those who are interested in learning about particular kinds of activities,
for it will provide a basis upon which to communicate with others.
Significant terms used in the context of this study were acquired from the U.S. Department
of Education, School-To-Work internet gopher site:
(http://wwwstc.cahwnet.gov/STWGLOSS/MAINGLOS.HTM).
Adopt-A-School. A company or community organization connects with a particular
school, group of schools, or school district in which it concentrates resources to improve the
quality of education services. Employer participation typically take the form of fiscal, material, or
human resource contributions to support programs.
All Aspects. As defined by the Act, "all aspects of an industry" means exposure to each
of the different components of an industry or industry sector a student is preparing to enter,
including planning, management, finances, technical and production skills, underlying principles of
technology, labor and community issues, health and safety issues, and enviromnental issues related
to the industry or industry sector.
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All Students. As defined in the Act, "all students" means that programs are designed to

enable and encourage male and female students from a broad range of backgrounds and
circumstances to participate. This includes disadvantaged students, students with diverse racial,
ethnic, or cultural backgrounds, American Indians, Alaska Natives, Native Hawaiians, students
with disabilities, students with limited-English proficiency, migrant children, school dropouts, and
academically talented students.
Apprenticeship (Registered).

Registered apprenticeship describes those apprenticeship

programs which meet specific federally approved standards designed to safeguard the welfare of
apprentices and which are registered
Basic Skills. Basic skills are essential academic and personal abilities that enable a person

to succeed in school and the workplace. Traditionally referred to as basic education skills-reading,
writing, and arithmetic-in recent times both educators and employers have expanded the definition
to include a number of cognitive and interpersonal abilities, including the capability to think and
solve problems, communicate information in oral, written, and electronic forms, work effectively
alone and in teams, and take personal responsibility for one's own self-development.
Benchmarking. Benchmarking is the continuous process of measuring products, services,

and practices against strong competitors or recognized industry leaders. It is an on-going activity,
intended to improve performance; it can be applied to all facets of operations; it requires a
measurement mechanism so that the performance "gap" can be identified and it focuses on
comparing best practices within enterprises that are not alike.
Block Scheduling. Block scheduling is a means of circumventing the time constraints of a

single class period. The traditional school day is typically divided into six or seven classes that
each last from forty-five to fifty-five minutes. With few exceptions, classroom instruction begins
and ends within the allotted time period. Blocked courses may be scheduled for two or more
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continuous class periods or days to allow students greater time for laboratory or project-centered
work, field trips or work-based learning, and special assemblies or speakers. Moreover, block
scheduling reduces the instructional time lost in passing between classes. The term "block
scheduling" is also used by some educators to describe the practice of scheduling a group of
students to attend all or most of their classes together. This practice differs from tracking because
it typically groups students of mixed ability based on their industry or career interest.

Business Compact. Business compacts are informal contracts among co111111unity leaders
to work together to define co111111on goals and strategies for initiating and sustaining local
edncational reform. Compact representatives may include politicians, secondary school
superintendents, college presidents, and heads of business organizations. Compacts provide a
structure of mutual accountability, because all participants agree to work together and separately
to support group goals. Efforts on the part of compact members may include creating employment
opportunities for students, helping to restructure educational systems, and providing local labor
market information.

Career Academy. A school-within-a-school that offers students academic programs
organized around broad career themes. Integrating classroom instruction with work-based
learning, academies equip students with the necessary skills for both workforce entry and
postsecondary admission. Staffed by a team of teachers from various disciplines, academy classes
are block scheduled and smaller than those in the typical high school, enabling teachers to structure
activities that build students' sense of membership in the academy co111111unity. Curricula are often
planned with the assistance of business partners, who snggest program structure, provide
classroom speakers, host school field trips, and provide mentors for individual students. Where
possible, students are placed in jobs related to their field of study in the su111111er following their
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junior year, aud may spend some part of their senior year participating in a work experience
program.
Career Awareness. Instruction that introduces students to the rauge of career options

available to them. These school-based programs, often aimed at the elementary aud middle-school
level, help expaud the occupational knowledge of youth by helping them to identify occupations
aud career cluster areas they may be interested in pursuing during their secondary years.
Introducing students to a wide rauge oflabor market issues, aud teaching them about the education
and training requirements of different occupations, career awareness activities may include
studying aud producing work products, participating in career inventory and assessment programs,
aud interacting with aud listening to presentations by employers aud career counselors.
Career Days/Career Fairs. Special events that allow students to meet with

postsecondary educators, employers, or career development professionals to learn about future
work opportunities. Information may be distributed via brochures that students receive from
visiting firm or school representatives, via formal or informal discussions held in the classroom, or
via tours of the business or college. Career day activities are designed to help students think about
their skills aud knowledge in relation to potential careers, and to meet service providers who cau
assist them in getting the necessary skills aud experience for workforce success.
Career Development. Individuals seeking employment may choose from a wide variety

of entry-level, or more advauced career opportunities that require different responsibilities aud
types of skills. Individuals typically enter their selected job at levels that correspond to their
present knowledge and ability, aud advauce in their career by securing additional training aud onthe-job experience over time. To increase their likelihood of obtaining au initial job of their choice,
individuals may pursue general or specialized academic or vocational training at the secondary or
postsecondary level.

(
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Career Guidance and Couuseliug. As defined in the Act, the term "career guidance and

counseling" means programs (A) that pertain to the body of subject matter and related techniques
and methods organized for the development in individuals of career awareness, career plruming,
career decision making, placement skills, and knowledge and understanding of local, state, and
national occupational, educational, and ongoing market needs, trends and opportunities; (B) That
assist individuals in making and implementing informed educational ru1d occupational choices; and
(C) That help students develop career options with attention to surmounting gender, race, ethnic,

disability, language or socioeconomic impediments to career options and encouraging careers in
nontraditional employment.
Career Major. As defined in the Act, (the term career major "means a coherent sequence

of courses or field of study that prepares a student for a first job ru1d that (A) integrates academic
and occupational learning, integrates school-based ru1d work-based learning, establishes linkages
between secondary schools and postsecondary institutions; (B) prepares the student for
employment in a broad occupational cluster or industry sector; (C) typically inclndes at least 2
years of secondary education and at least 1 or 2 years of postsecondary education; (D) provides the
students, to the extent practicable, with strong experience in and understanding of all aspects of the
industry the students are planning to enter; (E) results in the award of a high school diploma or its
equivalent; a certificate or diploma recognizing successful completion of 1 or 2 years of
postsecondary education (if appropriate); and a skill certificate; and (F) may lead to further
education and training, such as entry into a registered apprenticeship program, or may lead to
admission to a 2 or 4 year college or university.
Career Map. A written plan of study that helps students select a coherent sequence of

secondary (and where appropriate, postsecondary) courses and experiences to prepare them for
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college entry or work in a selected career cluster or area. Career maps are particularly valuable for
entering high school freshmen, who often begin scheduling their high school program with little
understanding of the choices available to them, the courses they will need to pursue a particular
career, or the impact that their decisions will have on their future life.

Connecting Activities. Connecting activities are programmatic or human resources that
are intended to help link school-and work-based educational programs as defined in the School-toWork Opportunities Act. Connecting activities include: (1) matching students with work-based
opportunities; (2) using school site mentors as liaisons between educators, business, parents, and
community partners; (3) technical assistance to help employers and educators design
comprehensive STW systems; (4) technical assistance to help teachers integrate school and workbased learning as well as academic and occupational subject matter; (5) encouraging active
business involvement in school-and work-based activities; (6) assistance to STW completers to
help them find appropriate work, continue their education or training, and link them to other
community services; (7) evaluation of post-program outcomes to assess program success,
particularly with reference to selected populations; and (8) linking existing youth development
activities with employer and industry strategies to upgrade worker skills.

Contextual Learning. Instruction that imparts knowledge within the "context" in which it
will later be used. Linking abstract concepts with real-life problems, contextual learning enables
students to personally test and prove academic theories via tangible, real world applications.
Stressing the development of "authentic" problem-solving skills, contextual learning is designed to
blend the teaching of skills and knowledge in a specific industry or occupational area.

Cooperative Edncation. Cooperative education is a structured method of instruction
whereby students alternate or parallel their high school or postsecondary studies, including required
academic and vocational courses, with a job in a field related to their academic or occupational
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objectives. Students and participating bnsinesses develop written training and evaluation plans to
guide instruction, and students receive course credit for both their classroom and work experiences.
Credit hours and intensity of placements often vary with the course of study. Moreover, depending
on the state, secondary and postsecondary cooperative education may or may not include paid work
experiences. Since employers are subject to the Fair Labor Standards Act Child Labor Laws,
programs must be designed to comply with federal and state child labor provisions.
Curriculum Alignment. Secondary academic and vocational curricula are linked so that

course content and instruction dovetail across and/or within subject areas. Curriculum alignment
may take one of two forms: horizontal alignment, when teachers within a specific grade level
coordinate instruction across disciplines, and vertical alignment, when subjects are connected
across all grade levels, in a cumulative manner, to build comprehensive, increasingly complex
instructional programs.
Dropout. The term dropout can refer to an event, such as leaving school before

graduating, or a status, such as an individual who is not in school and is not a graduate. A person
who drops out of school may later return and graduate. At the time the person left school, he/she is
called a dropout. At the time the person returns to school, he/she is called a dropout. Measures to
describe these behaviors include event dropout rate, status dropout rate, and high school
completion rate.
Dual Enrollment. A program of study allowing high school students to earn credits

toward a high school diploma and a postsecondary degree or certificate simultaneously. Written
articulation agreements formalize course placements, (the transfer of academic and vocational
credits among institutions, and the role of secondary and postsecondary instructors).
Elementary School. An agency that is both classified as elementary by state and local

practice, and is composed of any span of grades not above grade eight. A preschool or
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kindergarten school is included under this heading only if it is an integral part of an elementary
school or a regularly established school system.
General Track. Many high school use achievement or ability tests to group students into

academic, vocational, or general programs of study. Unlike the academic track, which offers
advanced instruction to the college-bound, or the vocational track, which outfits youth with entrylevel job skills, the general track is characterized by a less rigorous and more broadly defined
curriculum and prepares students neither for college nor work force entry.
Goals 2000. The Goals 2000 Act provides resources to states and communities to develop

and implement educational reforms aimed at helping students master academic and occupational
skill standards. By providing flexible and supportive options for coordinating, promoting and
building a system of educational standards to improve education, the Act is intended to help make
the Federal government a better partner in local and state comprehensive school improvement
efforts.
High Performance Workplace. A workplace model that suggests that a robust, thriving

economy can be sustained if more sophisticated, technically advanced and efficient production
techniques are employed. This type of workplace requires workers with advanced academic and
occupational skill holdings that enable them to learn on the job, adapt to rapidly changing
technology, and work in teams to solve problems. High performance workplaces are often seen as
a strategy to reach high skill, high wage employment, because they restructure firms to offer
economic incentives for workers with multiple skills and talents. In addition to their economic
development potential, high performance workplaces may help drive school reform by providing
educators with a set of skill competencies that are required for marketplace success.
High School Completion. Most students complete high school by finishing the requisite

secondary coursework to receive a regular high school diploma. The total number of credits and

(
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courses that must be completed vary by state; in some cases, minimum requirements for high
school completion are legislated statewide, in others it is left to local districts to detennine
minimum course and content standards. A relatively small number of students may complete high
school by receiving an alternative high school credential, such as a General Educational
Development (GED) certificate, certificate of completion, or certificate of attendance.

High Skill High Wage. In a high skill, high wage economy, employers pay workers
higher salaries than they might otherwise earn because workers' advanced skill holdings make them
more efficient, and thus more profitable to the firm. One suggested strategy for moving to a high
skill, high wage economy is to adopt "high performance" work organizations, which offer greater
incentives for more educated workers. Shifting to this type of workforce may require refonning
secondary and postsecondary educational curriculum, and emphasizing instruction that smoothes
the transition from school to work. The emerging "high performance workplace" stresses more
flexible, decentralized systems in which multi-skilled workers share greater responsibility for and
control over their work. To function in this new work environment, workers will require more
advanced skill holdings than they presently possess. This includes a solid foundation in basic and
higher level academic knowledge, a variety of general and specialized work skills learned over
time, as well as the ability to work in teams, accept group responsibility, and constantly learn new
skills while adapting to changing technology.

Job Rotation. Workers periodically transfer among a nmnber of different positions and
tasks within jobs that each require different skills and responsibilities. Rotating job tasks, helps
workers understand the different steps that go into creating a product and/or service delivery, how
their own effort affects the quality and efficiency of production and customer service, and how
each member of the team contributes to the process. Cross-training can also contribute to
productivity by giving employees a more conceptual understanding of the job, making them more
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adept at problem-solving and critical thinking, and helping them to value working together in
groups. Job rotation requires that employees possess a wide range of general and specific skills,
and undergo advanced training, to enable them to perform a variety of work functions.
Local Education Agency. A local educational agency (LEA) is a local level
administrative unit that exists primarily to operate public school or to contract for public school
services. Its synonyms include "school district" and "local basic administrative unit."
Local Partnership. As defined by the Act, a "local partnership" is an entity responsible
for local School-to-Work Opportunities programs that-(A) consists of employers, representatives
of local educational agencies and local postsecondary educational institutions (including
representatives of area vocational education school, where applicable), local educators (such as
teachers, counselors, or administrators), representatives oflabor organizations or non managerial
employee representatives, and students; and (B) may include other entities, such as employer
organizations; community-based organizations; national trade associations working at the local
levels; industrial extension centers; rehabilitation agencies and organizations; registered
apprenticeship agencies; local vocational education entities; proprietary institutions of higher
education; local government agencies; parent organizations; teacher organizations; vocational
student organizations; private industry councils; federally recognized Indian tribes, and Native
Hawaiian entities. Moreover, partnerships must establish a process by which responsibilities and
expectations of students, parents, employers and schools are clearly established.
Mentor Training. Mentors are role models for youth who have an understanding of the
world of work, and have demonstrated themselves over time to be valued workers who are
concerned about their customers and fellow employees. Working with an individual student
throughout the school year on a one-to-one basis, mentors typically dedicate a few honrs each
month to familiarizing their student with the workplace, offering insight on basic skills needed to
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enter the job market, or assisting with school projects and personal issues. Time for mentor
student interactions may be donated by employers during the work day, or volunteered by adults on
weekends or after work hours. To help mentors prepare for their involvement, schools and
academies often hold formal training sessions that outline mentor responsibilities, and distribute
handbooks that provide additional ideas and suggestions for structuring mentor-student activities.
National Skill Standards Board. Established under Title V of the Goals 2000: Educate

America Act, the National Skill Standards Board serves as a catalyst to stimulate the development
and adoptions of a voluntary national system of skills standards, assessment, and certification of
attainment criteria.
Occupational Clusters. A grouping of occupations from one or more industries that share

common skill requirements. Occupational clusters form the basis for developing national skill
standards, organizing instruction in all aspects of an industry, establishing career academies, and
creating career clusters as part of school-to-work programs.
Outcomes. Outcomes are measurable aspects of student or program performance. They

form the basis of performance measurement efforts, which assess how well an edncation system is
meeting agreed-upon goals. Student outcomes answer the question, "What do we want students in
our program to know, understand, or be able to do?" Program outcomes answer the question,
"How well is our program achieving these student outcomes?"
Performance Measure/Performance Standard. Performance measures and standards

are strategies used to monitor changes in student outcomes at the program or institutional level.
Used for accountability or program improvement purposes, the choice of metric depends on the
goals and objectives that educators are seeking to attain. A performance measure is a type of
educational outcome, such as the percentage of students finding a job upon graduation, that is
considered appropriate for monitoring. A performance standard is a level of performance that
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individual students, programs or institutions are expected to achieve on a specific measure. For
example, a programmatic outcome might be that all programs will have placement rates of at least
75 percent.
Portfolio. A collection of work that documents a student's educational perfonnance and

employment experiences over time. While there is no standard fonnat that a portfolio must take, it
typically includes a range of work (e.g. reports, photographs) assigned by the teacher and selected
by the student. A brief introduction and summary statement may describe how the portfolio was
assembled, and what was learned in the compilation process. Portfolios may be nsed for a variety
of purposes, including: increasing student learning opportunities; helping students demonstrate a
wide variety of skills; assisting students in recognizing their own academic growth; and teaching
them to take greater responsibility for their own learning and development. Instructors report that
portfolios can increase collaboration with students, provide an alternative means of observing
students' cognitive and academic progress, help drive program improvement, and foster
professional development by helping teachers to better organize and manage their curriculum.
Postsecondary Educational Institution. A school that provides formal instructional

programs with a curriculum designed primarily for students who have completed the requirements
for a high school diploma or equivalency certificate. This includes programs of an academic,
vocational and continuing professional education purpose, but excludes vocational and adult basic
education programs.
Scans. The Secretary's Commission on Achieving Necessary Skills (SCANS) was

convened in February 1990 to examine the demands of the work place and to detennine whether the
current and future workforce is capable of meeting those demands. The Commission was directed
to: (I) define the skills needed for employment; (2) propose acceptable levels in those skills; (3)
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suggest effective ways to assess proficiency; and (4) develop a strategy to disseminate the findings
to the nation's schools, businesses and homes.
School Tutors. Individuals who work with students at school on topics or concepts that

need reinforcement on a regular basis. Tutoring activities may take place during or after school or
work, and may or may not be part of a structured school program. In addition to academic
coursework, tutors may work with students to address career or personal development issues.
Tutors may be paid or unpaid (volunteer).
School-Sponsored Enterprise. The production of goods or services by students for sale

to or use by others. School-sponsored enterprises typically involve students in the management of
the project. Enterprises may be undertaken on or off the school site.
Secondary School. A school comprising any span of grades beginning with the next grade

following an elementary or middle-school (usually 7,8,9) and ending with or below grade 12. Both

(

junior high schools and senior high schools are included.
Skill Certificate. Portable, industry-recognized credentials that certify the holder has

demonstrated competency on a core set of performance standards related to an occupational cluster
area. Serving as a signal of skill mastery at benchmarked levels, skill certificates may assist
students in finding work within their community, state, or elsewhere in the nation. Issued by a
School-to-Work Opportunities Act program under an approved State plan, state developed skill
standards used for certification purposes must be at least as challenging as standards ultimately
endorsed by the National Skill Standards Board established under the National Skill Standards Act
of 1994.
Skill Standard. Specifies the level of knowledge and competence required to perform

successfully in the workplace. Standards are being developed along a skill continuum from (1)
general work readiness skills, and (2) core skills for or knowledge of an industry, to (3) skills

(
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common to an occupational cluster, and (4) specific occupational skills. Standards may cover
basic and advanced academic competencies, employability competencies, and technical
competencies. Development of these standards is tied to efforts to certify students' and workers'
skills.
State Educational Agency. As defined in the School-to-Work Opportunities Act, the term

"State educational agency means the officer or agency primarily responsible for the State
supervision of public elementary and secondary schools.
Tech Prep. Programs offering at least four years of sequential coursework at the

secondary and postsecondary levels to prepare students for technical careers. Programs typically
begin in the last two years of high school, and result in an award ofan associate's degree or
certificate after two years of postsecondary training. Other Tech Prep combinations are also
available, depending on local consortium arrangements. The curriculum is designed to build
student competency in academic subjects, as well as to provide broad technical preparation in a
career area. Coursework integrates academic and vocational subject matter, and may provide
opportunities for dual enrolhnent in academic and vocational courses at secondary and
postsecondary institutions.
Worked Based Learning. Learning that takes place in the workplace. Work-based

learning includes a number of different activities that can be arrayed along a continuum from
shorter-term, introductory types of experiences to longer-term, more intensive ones, including paid
work experiences and formal training. Although work-based learning activities vary, they
generally involve schools and employers working together to devise objectives, activities and work
tasks, and, sometimes, criteria for monitoring or assessing students
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Introduction

The review of research and literature cited in Chapter 2 has been organized to address:

1.

Need for Work Based Learning Experiences

2.

Description of Work Based Learning Experiences for Implementing School-toWork

3.

Review of Selected Work Based Learning Programs in Washington and Oregon

4.

Research Findings

5.

Summary

Need for Work-Based Learning Experiences
To stay competitive, today's employers--large and small--need highly skilled people who
can think critically, solve problems, make independent decisions, and be effective team members.
There is growing concern, however, that employers will be unable to find entry-level workers with
these qualifications.
Research underscores that the nation is not adequately preparing young people to be
productive workers. Part of the problem is that most young people do not see a connection
between what they learn in school and their future careers. Students are not unfamiliar with the
world of work. The 1990 U.S. Census estimated that more than 50 percent of 16 and 17 year-olds
and more than 25 percent of 15 year-olds are part of the nation's workforce. A more recent study
revealed that close to 70 percent of 12th graders are employed part-time. But few of these
experiences lead students to connect what they do in school with what they do on the job.
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Schools alone cannot provide students with the necessary combination of academic,
technical, and social skills; they need the support and cooperation of the business conununity. In
forming a partnership, teachers and employers can create learning opportunities that expose young
people to the skills, experiences, and attitudes essential to succeed in today's economy.
From the school's perspective, the value of work-based learning is that it provides a realworld context for academic subjects. When given the opportunity, students are eager to connect
what they do in school to the adult world. They generally demonstrate greater enthusiasm for
classroom learning when they can see how it relates to their future.
When thoughtfully planned and carefully structured, work-based learning is an effective
way for students to assess their interests and set personal and career goals as they build academic
and technical skills that prepare them for the challenges of a rapidly changing world. Each of the
many types of work-based learning experiences requires different degrees of time, planning, and
commitment. The further one moves along a continuum of work-based learning, the more intense
the experience becomes and the longer students spend at the worksite. It also connotes greater
involvement of employers and teachers, plus more opportunity to connect what happens at work
with what happens at school. Thus employers and employees invest more time in mentoring and
supervising students, while providing a greater the opportunity for students to assume
responsibility for their own learning.
Employers can get involved in work-based learning in many ways. Some employers begin
with an experience that requires a minimum of time and effort, while others prefer to begin by
working closely with teachers and students in designing a long-term, fully integrated program.
There is no one way to become involved with work-based learning. What is appropriate depends
entirely on the employer's interests and how those interests change or stay the same over time.
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Description of Plans for Implementin~ School-to-Work:
Apprenticeships: A registered apprenticeship describes apprenticeship programs which meet
specific federally approved standards designed to safeguard the welfare of apprentices and which
are registered. Apprenticeship is an age-old way of learning which has proven successful over the
centuries. Apprenticeship offers several unique benefits:
•

You "earn while you learn" making a living wage with health care, retirement, and other
benefits while learning skills in a trade.

•

Wages increase progressively as your skill level increases by learning the trade both in the
classroom and working under the guidance of a journey-level worker on the job site.
After completion of an apprenticeship program, your journey-level status provides an
additional benefit of nationwide mobility at journey-wage scale.
Apprenticeship programs are registered with the State of Washington and operate under
the Apprenticeship Act which established the Washington State Apprenticeship and Training
Council. The actual apprenticeship programs are sponsored and managed by the joint
apprenticeship training committees (JATCs) which are composed of equal representation from
management and labor. Each JATC hires a coordinator to run their training program. Each
program is governed by a set of standards approved by the council and includes a description
of the trade taught with the required number of hours of on-the-job training (not less than two
years) and schooling (not less than 144 hours per year), along with the minimum age (must be
16), minimum requirements to be accepted, and a scale of wage progressions, among other
regulations.
Career Academy: . A school-within-a-school that offers students academic programs
organized around broad career themes. Integrating classroom instruction with work-based
learning, academies equip students with the necessary skills for both workforce entry and
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postsecondary admission. Staffed by a team of teachers from various disciplines, academy
classes are block scheduled and smaller than those in the typical high school, enabling teachers
to structure activities that build students' sense of membership in the academy community.
Curricula are planned with the assistance of business partners, who suggest program
structure, provide classroom speakers, host school field trips, and provide mentors for
individual students. Where possible, students are placed in jobs related to their field of study
in the summer following their junior year, and may spend some part of their senior year
participating in a work experience program.

Career Exploration: Career exploration is a worksite experience (typically 10-30 hours
over the course of several days or weeks) during which the student observes and interacts with
workers, does hands-on activities, and completes written assignments to learn about the skills
and knowledge required at the workplace. To get the greatest benefit, a student should
complete several explorations across a variety of industries or within one specific industry.
Through multiple explorations the student increases awareness of a variety of work settings
and career areas. Most schools nse career exploration for students in the ninth through 12th
grades. Career exploration helps a student accomplish the following:
•

Broaden awareness of different jobs and careers across industries

•

Identify personal interests and abilities

•

Decide which careers to investigate further

•

Increase self-esteem by engaging in hands-on tasks and interacting with adult workers

•

Understand the interrelationship of "all aspects of the industry"

•

Develop and apply decision-making and information processing skills

•

Develop and practice a variety of basic and employability skills

•

Challenge assumptions and stereotypes about different jobs and careers
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•

Understand the connection between school, work, and achieving goals
Through work-based learning, the school and the workplace become resources for students

to learn about careers, reflect on their interests, set personal goals, and develop the skills and
knowledge needed for a productive future.
Career exploration may also include field trips, job shadows, and internships. Career
exploration requires a relatively high degree oftime, planning, and commitment. It requires careful
coordination of schedules among schools, employers, and employees, and it requires collaboration
among all partners to ensure that the learning at work and in school is well structured. It also
allows students more time to establish relationships with working adults to learn about careers.

Career Pathways: A planned course of study based on individual student career interests.
Career Pathways programs utilize a formalized written plan that fits the student's unique, specific
needs, relating the learning experiences of high school to career goals. The plan is designed to
facilitate the transition of the student from high school to future learning or employment.

Cooperative Education: Cooperative education is a structured method of instruction
whereby students alternate or parallel their high school or postsecondary studies, including required
academic and vocational courses, with a job in a field related to their academic or occupational
objectives. Students and participating businesses develop written training and evaluation plans to
guide instruction, and students receive course credit for both their classroom and work experiences.
Credit hours and intensity of placements often vary with the course of study. Moreover, depending
on the state, secondary and postsecondary cooperative education may or may not include paid work
experiences. Since employers are subject to the Fair Labor Standards Act Child Labor Laws,
programs must be designed to comply with federal and state child labor provisions
In its strictest sense, cooperative education requires a training agreement between the
student, employer, and educational institution spelling out the skills that will be taught and certified
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at the worksite. Ideally, a student would have taken prerequisite coursework at the high school in
academic and professional/technical studies. This way, the off-campus learning would be a
"capstone," using state-of-the-art equipment and professionals as mentors. Usually these students
are paid and contribute to the bottom line of the finn after a few weeks on the job. A school faculty
member or work experience coordinator stops by occasionally to check on the student's progress,
while the student's supervisor instructs and measures skill attainment.

Field Trips: A field trip is a worksite experience (typically one to three hours) during
which a group of students, escorted by school staff, tours a business and speaks with workers. A
field trip is appropriate for any grade level; however, its format and the information presented
should be tailored to the age of the students.

Internship: An internship is a worksite experience (typically three to 18 weeks) during
which a student--with guidance and supervision at the workplace--completes a planned series of
activities, with a set of learning objectives or projects designed to give a broad understanding of a
business or occupational area. By integrating the internship activities or projects at the workplace
with school-based learning, the student develops both job and academic skills.

Job Shadowing: A job shadow is a worksite experience (typically three to six hours)
during which a student spends time one-on-one with an employee observing daily activities and
asking questions about the job and the workplace. Students complete written assignments before,
during, and after the job shadow to help them understand and reflect on what they see, hear, and
learn at the workplace. When appropriate, students do hands-on-tasks at the worksite.
Some students do only one job shadow in a year, but many programs are realizing the
benefit of multiple job shadows to help students better assess areas of career interest. Most
schools use job shadows for students in the seventh through 12 grades. A job shadow gives a
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student a meaningful introduction to the world of work and provides a context for understanding
the connection between school and careers.
Compared to field trips, job shadows provide more opportunity for students to interact
with adults, reflect on their interests, and engage in hands-on learning at the worksite. In this way,
job shadows help students build a foundation for the decisiomnaking, information processing, and
employability skills they will need if they participate in more intense activities such as career
exploration, internships, and e>.1ensive work-based learning.
For students to get full benefit from their job shadow experience, it is necessary to connect
what they see and do at the worksite to learning in the classroom. Three ways of doing this are
creating projects, stressing SCANS skills, and using reflection activities:
Project-based learning: Project-based learning enables the teacher, in collaboration with

students, to create projects organized around issues related to the job shadow. Reviewing the
importance of the job shadow with the students helps them to identify questions, interests, and
issues that can serve as project topics. No matter the topic, the best projects involve challenging
tasks connected to aspects of the job shadow that are most interesting to the student. Projects
should require students to investigate, discuss, and express ideas related to real-life issues they
have witnessed or experienced as part of their job shadows. Connecting these issues to classroom
activities offers new opportunities to motivate and engage students as active learners.
Reflection Exercises: Reflection is the process of thinking about and creating personal

meaning from what a person is doing and learning. Structured reflection after the job shadow gives
students a chance to internalize the experience and connect what goes on at the worksite to what
happens at school. More importantly, through reflection students begin to understand better who
they are and what they see--or do not see--in their future. Their ideas can be used as topics for
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more in-depth reflection activities such as group discussions, oral presentations, and journal
writing.
Extensive Work-Based Learning: fa,'tensive work-based learning is a worksite
experience (typically three to 12 months) during which a student progresses through a planned
sequence of increasingly demanding activities integrated with academic learning to (I) learn entrylevel job skills and (2) get skill certification and/or postsecondary school credits. Most schools use
extensive work-based learning for students in the 12-14th grades who, as the result of careful
investigation, have identified a career area to pursue.
Review of Selected Work Based Learning Programs Throughout Washington and Oregon:
A review of selected School to Work programs throughout Washington and Oregon shows
districts are using one or more combinations of work-based learning experiences to implement
School to Work. As part of the process districts are creating and implementing career pathway
models (based on the ACT Discover Program) and instituting interest inventories to help students
understand and develop career goals. What follows is a review of selected school districts,
government agencies and their programs:
Battleground, Washington School District: Service Learning and School-to-Work
•

Service learning, an instructional strategy that connects meaningful community service with
academic applications, personal growth and civic responsibility, has many connections with
school-to-work. When integrated, service learning provides a holistic learning experience
emphasizing both civic responsibility and employability skills.

SWIS (School-to-Work Information System):
•

The School-to-Work Information System is a centralized database being developed in Oregon
through the collaborative efforts of Multnomah and Washington County schools, businesses
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and other community stakeholders. Thousands of workplaces and students will eventually be
linked through Pcs and modems in the Portland metro area.
Roosevelt High School Portland, Oregon: Roosevelt Renaissance 2000: Business/Education
Partnerships that work for all students:
•

Roosevelt High School in Portland, Oregon, comprehensively restructured its program around
school-to-work. Business/education partnerships form the basis for this program. Job
shadowing and internships are integral tools in in1plementing this school-to-work program.

Shelton School District Washington State: Education First:
•

Education First, a partnership of the Chamber of Commerce and local school districts in
Shelton, Washington, published a "Guide for Hiring Students," developed a business video for
recruiting community partners, and became actively involved in shadowing scholarships and
mentoring for students.

Centennial High School, Gresham, Oregon:
•

All juniors at Centennial High School in Gresham, Oregon, participate in a week-long job site
experience. Placed in small groups at local businesses, students job shadow, complete
projects, and solve problems presented by their host businesses.

Clatskanie High School: Educating Everyone Takes Everyone:
•

Clatskanie High School, a small school on the Oregon Coast, provides school-to-work and job
shadowing opportunities to students by involving school staff from the custodian to the
principal, community members and employers.

Yakima Chamber of Commerce: The Chamber Connection
•

The initiatives 2000 Education Partnership of the Yakinla, Washington Chamber of Commerce
provides a "single point of contact" approach to school-to-work programs that avoids
duplication in recruitment. The Chamber has created a database of local businesses to
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establish a comprehensive school-to-work system which had tremendous success placing 144
students and 37 teachers in businesses in its first year alone.
Capital Center in Washington County Oregon: Capital Center Programs
•

Capital Center in Washington County, Oregon, is a joint venture oflocal school districts,
higher education and local industry. Working adults, college students and high school students
learn side-by-side from state-of-the-art technology in the classroom, on-site businesses and
entrepreneurial ventures supported by business partners.

Pacific High School in Oregon: A Rural Entrepreneurial Approach
•

Pacific High School, a small rural school on the southern Oregon Coast changed the way
students learn and apply skills. Through a student-operated corporation and a series of 21st
century subsidiary businesses, students are creating and experiencing success in an isolated
community with high unemployment.

South Ridge High School: Kennewick, Washington: Dream Teamlll
•

South Ridge High School in Kennewick, Washington has developed and implemented career
academies highlighting partnerships with parents, business, industry, labor, community and
education. Essential elements include staff development, curriculum that integrates vocational
and academic curricula, articulation with post-secondary options, work-based learning, and
measurable academic achievement.

School-to-Work Alliance, Bend, Oregon: Youth Apprentices in Rural Areas
•

The keys to success in creating youth apprenticeships that are a win for students and a win for
businesses are the formation of industry associations, creating local standards and making each
association self-supporting.

Peninsula School District Gig Harbor, Washington: Partnering with Washington State Parks
to Enhance School-to-Work in Middle School:
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•

A successful partnership between Washington State Parks and middle school educators
integrates environmental education, service learning and life-role experiences.

Bellingham High School, Bellingham, Washington: Pathways On Line:
•

Students in this cutting-edge high school program created a "Pathways Museum" Web site,
researched career possibilities on-line and pnblished papers and research efforts on the internet.

Douglas High School, Portland, Oregon: Making Connections
•

At David Douglas High School in Portland, Oregon, a 1996 New American High School, there
is a shared vision that school can provide meaningful connections between academic learning
and the world beyond high school. Project STARS (Students Taking Authentic Routes to
Success) is a comprehensive plan that delivers a grades 9-12 career pathway program to all
1850 students.

Sherwood School District, Sherwood, Oregon: Quality Improvement in Education, Business
and Life:
•

Students at Sherwood High School in Oregon spend a week visiting work sites and
interviewing employees to examine their problem-solving techniques and quality improvement
strategies.
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Research Findings

Mathematica Policy Research an independent research corporation presented to congress
the results of a study on School-to-Work programs. A summary of those findings for the years
1996-1998 are presented below.

Initial Findings:
•

For the 11 States with complete data on schools, 210 partnerships reported that about a half
million students, representing 1,800 schools, are engaged in school-to-work programs. These
programs offer curricula which integrate academic and vocational learning, provides workbased learning experiences connected to classroom activities, and enhance linkages between
secondary and post-secondary education.

•

In the second year after the Act became law, data from 17 states showed that $1 in other public
and private funds was spent on school-to-work for every $2 in Federal investment--in addition
to in-kind support and redirected resources.

•

Organizationally, states are divided between those that have created special entities with
primary policy-making responsibility for school-to-work, and those in which the board,
council, or commission responsible for school-to-work oversees other general workforce or
human resource development policies. System leaders are appointed by State Education
agencies in 11 of the 27 states, with the others chosen by the Governor or an intcragency
comnuss1011.

•

Federal funds have gone to 818 local partnerships, through state implementation grants or
directly from the Federal government. Financial responsibility for local partnership grants is
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being assumed at the local level by entities ranging from school districts and community
colleges to private industry councils. Several states have not yet awarded funds locally, and
several others intend to make additional awards.
•

States are using their Federal investment to create a school-to-work infrastructure, and, later,
to support sub-state partnerships, technical assistance, curriculum development, and other
activities.

•

State school-to-work directors say that their biggest challenges include poor understanding of
key school-to-work principles among some stakeholder groups, as well as difficulty creating
and sustaining collaboration among various public and private entities. Nonetheless, they also
report that striking progress has been made in building state-level interagency collaboration,
forming local partnerships, and getting employers involved in local partnerships.

1997 Findings:
•

The number oflocal partnerships increased from 294 partnerships in 11 States in December
1995 to 932 partnerships in 41 States and Puerto Rico in June 1996.

•

Of the 111,500 elementary and secondary schools in the United States, 23 percent offer at least
one component of school-to-work as ofJune 1996.

•

Of the approximately 13 million secondary school students in the United States, one million
participated in one or more school-based school-to-work activities between January and June
1996.

•

Between December 1995 and June 1996, the number of businesses participating in school-towork partnerships increased from 135,000 to 200,000.

•

Businesses have increased their capacity to provide work-based learning opportunities. In
December 1995, business offered approximately 53,000 work-based learning opportunities for
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students. By June 1996, local partnerships were reporting that employers provided 119,000
opportunities.
•

In 1996, about 31 percent of the students who obtained paid jobs through school indicated they
spent at least half of their time at the workplace being trained. By comparison only 13 percent
of those who found a job on their own reported being trained in the workplace.

1998 Findings:
•

As of September 30, 1998, all States and many local communities had demonstrated their
conunitment to the design and implementation of School-to-Work programs that meet the
criteria contained in the legislation. All states have now been awarded multi-year School-toWork implementation grants.

•

The most recent data from the independent National Evaluation and the School-to-Work
Progress Measures (collected between July I, 1996, and June 30, 1997) show a growing
infrastructure at the local level. More than 1,100 School-to-Work partnerships in 44 States
and Puerto Rico were in place. These partnerships covered 83 percent of the secondary
schools in their geographic areas.

•

This infrastructure (which has grown to 50 states and now includes more local partnerships) is
one of the most significant achievements to date. This foundation must be in place before
students are able to participate fully in School-to-Work. It is anticipated that these numbers
will continue to grow as systems evolve, and opportunities expand.

•

The Departments of Education and Labor have also, in the past year, awarded 24 communities
a total of $11 million in Urban and Rural Opportunity grants. These funds went to IO local
partnerships in Empowerment Zones and Enterprise Communities that will link their Schoolto-Work systems with their economic development plans as well as to 14 existing Urban and
Rural Opportunity grantees to expand and strengthen their initiatives.
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•

States are taking steps to sustain their School-to-Work systems by realigning resources,
enacting legislation, and putting in place state policy and/or statutory code. Of the first eight
states to receive implementation grants, all have enacted some form of legislation, policies,
and/or codes.

•

Other significant elements of School-to-Work found in the first eight implementation States
include: enhanced career development systems providing students with more career
information and opportunities; expanded use of contextual teaching and learning; expanded
pre-service and in-service professional development for teachers, counselors, and
administrators; growth in school-based enterprises and community service learning; continued
involvement of business, industry, and organized labor; and integration of permanent structures
in education to support this involvement.

•

Other significant elements include: the planning and delivery of integrated and aligned
curricula with linkages to postsecondary education and training; opportunities for participation
of all students; work-based learning, connected to students' academic and career plans; student
performance assessments; and relationships with complimentary initiatives.

•

Data from partnerships that participated in both the 1996 and 1997 surveys show a 71 percent
growth in the number of work-based learning opportunities for students. While these data
pertain to only a sub-sample of partnerships, the evidence does indicate the degree of growth in
and support for the work-based activities of these partnerships.

•

A challenge for School-to-Work partnerships is to develop more intensive workplace
experiences connected to student class work. Opportunities for work-based learning will
become more available as systems evolve.

•

In data collected in 1996 and 1997, the National Evaluation found that career majors and
curriculum changes, such as the integration ofrigorous academic standards with industry
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standards, were less ofa priority for most states than were other aspects of School-to-Work,
such as promoting career development and workplace activities.
•

States are demonstrating creative and innovative strategies to bring the School-to-Work
experience to those young people who are not in school or who are struggling to stay in school.
These include state-wide institutes, grant solicitations to identify ways to better serve out-ofschool youth, and bring together teams of individuals from entities that serve youth to develop
comprehensive action plans around the needs of at-risk and out-of-school youth.

•

There is a growing acceptance of School-to-Work concepts, activities, and practices in schools
and connnunities across the conntry. It is, however, the potential for school improvement and
student achievement that appears most exciting and promising due to School-to-Work teaching
and learning.

•

Employers who are involved with School-to-Work are clearly committed. Postsecondary
institutions are showing interest in applied and contextual learning that are found in quality
School-to-Work experiences, and parents of students who are excelling and achieving are
supporting School-to-Work at the local level. In a time of widespread demand for better
outcomes from the nation's schools, School-to-Work is taking root in an environment that is
receptive to education reform strategies.

•

Challenges that mnst be addressed for School-to-Work to reach its full potential include: !)the
need to provide better support for state and local efforts to develop career majors, 2) design
curricula, 3) establish skill standards, 4) develop certificates linked to careers in high-demand
occnpations; and 5) the need to ensure that School-to-Work is integrated with education reform
and the push for high academic standards. School-to-Work needs to be viewed as an integral
approach for achieving higher academic standards.
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Washington State Initial Research Findings:
Washington has begun a multi-year evaluation of School -to-Work. 111e objective is to
determine the effect of high schools' School-to-Work efforts on the postsecondary education and
employment outcomes for students. The first phase of evaluation examined the implementation of
School-to-Work in 65 school districts around the state and the outcomes for the 1995-1996
graduating class. 1n later years, the evaluation will exaniine outcomes for their 1998-1999
graduating class.
Based on data from this initial survey of School-to-Work coordinators, the following
slllllillary statements can be made:
•

A total of 45, 718 secondary school students in Washington are reported to be involved in
School-to-Work activities as a result of the state funding. The largest number of students are
involved in career exploration and in listening to guest speakers.

•

Progress is being made to implement the core elements of School-to-Work as a result of state
funding. For all six core elements, such as integration of academic and vocational learning,
there is significant increase in implementation reported by the School-to-Work site
coordinators.

•

Business and industry are active partners and are frequently involved in providing speakers for
career days, participating in curriculum development, and assisting in defining program
outcomes.

•

School-to-Work funds are being used most frequently for staff development, purchase of
equipment and materials, curriculum development, and general administration of the projects.
Additional funds are being obtained from Tech Prep and from other district and state sources.
A 1995 report published by the Northwest Regional Educational Laboratory (NWREL)

provided an in-depth view of 10 School-to-Work (STW) sites across the state of Washington,
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including: Bethel, Camas, Central Valley, Clark County, Goldendale, Grand Coulee, Issaquah,
Methow Valley, Sumner, and Wenatchee. Teams of two to four NWREL staff members
interviewed school administrators and parents at each site, over a two-day period.
The study examined seven topic areas:

1. The extent to which the STW projects are meeting the required elements of the HB 1280
legislation (integration of academic and vocational curricnla, flexible educational pathway
options for each student, increased guidance and connseling, partnerships with employers for
work-based learning, and active participation of edncators, labor employers, and parents in the
development and operation of the project).
2. How sites are nsing STW and other state funds.
3. Examples of promising STW practices.
4.

Preliminary impact (academic, vocational, employability) on students.

5. Effectiveness of STW in collaborating with Tech Prep and Student Learning Improvement
Grants (HB 1209).
6. Ways in which business, industry, and labor are participating in STW.
7. Snggested changes in legislation or program policy.
Each study team followed a common procedure:

1. Reviewed backgronnd documents (snch as the proposal; budget; NWREL School-to-Work
Implementation Snrvey; press releases; handonts to educators, parents, and students; progress
reports).
2. Interviewed key educators (administrators, teachers, and counselors), parents business and
labor, and community representatives.
3. Observed a sample of applied academic and technical classes that are part of the school-based
learning component of STW.
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4.

Conducted a focus group with a sample of six to nine high school students who have
participated in some work-based learning activities.

5. Visited worksites to observe students and talk with the students and supervisors.
In general, school administrators and parents interviewed looked upon School-to-Work as
an opportunity to accomplish educational reform by showing students the relevance of what they
are learning and by making numerous connections--between school and the community, between
academic and vocational instruction, and between K-12 and post-secondary education. They saw
STW as much broader than vocational education or any other program which only focused on
certain students only. They saw it as affecting all students.
The study teams observed the ability ofleaders to relate their School-to-Work goals to
other school board priorities and build on elements of School-to-Work that existed in the district
prior to special funding from the state. For example, some districts already had business-education
partnerships in place through vocational educational advisory groups or various work-based
learning activities. Other strengths included the following:

1. Embedding School-to-Work goals into the overall mission and goals of the district.
2. Integrating School-to-Work funds with other funds such as Tech Prep resources available
through local consortia, Student Learning Grants, Carl Perkins or state vocational dollars, 21st
Century School awards, and local district revenues.
3. Convincing many academic as well as occupational teachers to buy in to School-to-Work and
view it as their own, through site-based councils and other vehicles.
4. Identifying staff development needs and providing teachers and counselors with the
opportunities to attend conferences and training sessions and participate in internship
experiences in local businesses to see, first hand, what knowledge and skills are needed in the
workplace and how these might become part of classroom activities.

42

5.

Hiring highly competent people to coordinate School-to-Work activities in their districts.
While the study team saw many examples of effective leadership, they also saw some areas

where improvements could be made. Amoug their concerns were the following:
1.

The failure in many districts to adequately communicate to staff, students, parents, and
community the integrated and systemic nature of School-to-Work. Many people still view
School-to-Work as a program for the non-college bound student or as only a career fair or
other individual activity rather than as a framework that guides the education of all students.

2.

The slow pace of tying School-to-Work to Tech Prep and post-secondary options.

3.

The inattention to sustaining School-to-Work beyond reliance on special state funds. While
some districts are using School-to-Work funds to support program personnel, the teams heard
almost no discussion about how these positions would be funded in the future ont of local
dollars, raising questions about how permanent these positions or whole School-to-Work effort
might be.

4.

The lack of articulation between the high schools and elementary and middle schools in
building a comprehensive and systemic K-12 School-to-Work effort.

5. The difficulty of integrating School-to-Work activities with academic content courses.
6.

The lack of attention to a comprehensive evaluation of School-to-Work. While some teachers
may be gathering data on student performance in their individual classes, systematic sharing
across classes or schools seems infrequent. Also, students seem to be absent in the planning,
implementation, and evaluation of the School-to-Work programs.

1n summary, the Washington State School-to-Work Evaluation Case Study conducted by
the Northwest Regional Laboratory (NWREL) identifies four essential program components
detailed below:
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Integrating Vocational and Academic Learning.

It is important for students to see the

relevance of what they are learning in school, to apply the academic knowledge learned, and be
able to integrate theory and practice in their vocational-technical training. For integration to occur,
vocational and academic teachers must work together to share their expertise.
Educational Pathways. Educational pathways are divided into four to six occupational
clusters in Washington schools. Schools have provided students with a core curriculum and
suggested electives considered especially appropriate for their chosen pathway. Although students
generally select a pathway in ninth grade, they are free to change pathways throughout high school.

Counseling and Career Development. It is important for students to understand which
courses need to fit into a career and educational plan. Without quality counseling, many students
wander through high school without focus and direction.

Student Learning and Assessment. If School-to-Work is to become the platform for
school reform in Washington, it is important that School-to-Work goals and objectives link up with
state goals enacted in HB 1209 and with goals 2000. A deliberate plan is needed to tie the
district's Essential Learning Outcomes to the School-to-Work activities. Student assessment must
also be integrated so as to include understandable performance standards and authentic assessment
measures.

Summary
The School-to-Work Act is not another program. It is an investment in change. The
United States has never had a comprehensive school-to-work system. Building such a system
requires reinventing our schools. It requires engaging large numbers of employers in the education
process--notjust as advisors, but as teachers, mentors, and providers of work-based learning and
career exploration opportunities. It requires developing curricula that integrate academic and
vocational instruction in the classroom and at the worksite. It involves creating new flexible
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governmental relationships between education and labor departments and between schools and
"second-chance" programs for school dropouts. It requires developing skill certificates linked to
high occupational and academic standards and figuring out with employers the knowledge and
skills that need to be taught in the classroom and what can be most effectively taught at the
worksite.
The School-to-Work Opportunities Act is a natural complement to Goals 2000. It uses
innovative means of teaching to help students make the connection between school and the
workplace and to really enjoy the learning process, while doing it in a way connected to a broad
career range in which they are interested.
The School-to-Work Opportunities Act is one foundation stone, one more foundation stone
in the structure oflifelong learning. We have Goals 2000; we have the National Voluntary Skills
standards as part of Goals 2000. We have the School-to-Work Opportunities program which helps
people, young people who may not be going on to a four-year college, gain the skills they need .
They stay in school and then move beyond school for at least a year getting the skills, they need in
industry in an area of competence.
The School-to-Work Opportunities Act asks states to coordinate their school-to-work
plans with the overall education reforms they are planning with Goals 2000 funding. The aim is to
promote greater coherence among federal programs and between federal programs and state and
local education reforms.

CHAPTER3
PROCEDURES OF THE PROJECT

The purpose of this project was to provide a resource manual for School-to-Work
Transition for Secondary Administrators. To accomplish this purpose, current research and
literature on School-to-Work Legislation, curriculum models, programs and materials were
reviewed and analyzed.
Chapter 3 contains background information describing:
1.

Need for the study;

2.

Development of support for the study;

3.

Procedures;

4.

Planned implementation of the study.

Need for the Project
The idea for developing a School-to-Work Transition Resource Manual was influenced by
the following considerations:
•

Three-fourths of high school students in the United States enter the workforce without
baccalaureate degrees, and many do not possess the academic and entry-level occupational
skills necessary to succeed in the changing United States workplace;

•

A substantial number of youths in the United States, especially disadvantaged students,
students of diverse racial, ethnic, and cultural backgrounds, and students with disabilities, do
not complete high school;

•

Unemployment among youths in the United States is intolerably high, and earnings of high
school graduates have been falling relative to earnings of individuals with more education;
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•

The workplace in the United States is changing in response to heightened international
competition and new technologies, and such forces, which are ultimately beneficial to the
Nation, are shrinking the demand for and undermining the earning power of unskilled labor;

•

The United States lacks a comprehensive and coherent system to help its youths acquire the
knowledge, skills, abilities, and information about and access to the labor market necessary to
make an effective transition from school to career-oriented work or to further education and
training;

•

Students in the United States can achieve high academic and occupational standards, and many
learn better and retain more when the students learn in context, rather than in the abstract;

•

While many students in the United States have part-time jobs, there is infrequent linkage
between such jobs; and the career planning or exploration, or the school-based learning, of
such students;

•

The work-based learning approach, which is modeled after the time-honored apprenticeship
concept, integrates theoretical instruction with structured on-the-job training, and this
approach, combined with school-based learning, can be very effective in engaging student
interest, enhancing skill acquisition, developing positive work attitudes, and preparing youths
for high-skill, high-wage careers.
Development of Support for the Project

The North Thurston School District is striving to make every child successful and ready
for the 21st century and is aligning its curriculum with the Commission on Student Leaming;
Goals 2000 Educate America Act; School-to-Work Opportunities Act of 1994 and other federal
and state requirements. The North Thurston School District has sought support from its staff
members and community leaders in reaching this goal..
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The writer has had the privilege and opportunity to have input on many district wide and
school wide committees working on School-to-Work agenda items including the development of
career pathways, interest inventories, portfolio's, and the development and implementation of a
school's first career fair. During this time however, the writer did not find a complete reference
manual for School-to-Work Transition. This led to the writer recognizing the need for a resource
manual for school Administrators, and especially for Administrators at the Secondary Level. The
resource manual would need to be a comprehensive guide in all aspect of School-to-Work practices
and provide models and examples of successful programs.

Procedures
Current research and literature on School-to-Work programs, as well as review of federal
legislation pertaining to School-to-Work transition was reviewed. Additionally, attendance at
National/Regional Conference workshops on implementing School-to-Work Transition provided
the writer with the latest and current practices being used across the nation. To obtain background
information regarding School-to-Work information an Educational Resources Information Center
(ERIC) computer search was also conducted.
Planned Implementation of the Study
In attempting to bring the North Thurston School District and River Ridge high school in
compliance with the Goals 2000 act, the School-to-Work Opportunities Act, and the requirements
imposed by the Washington Commission on Student Learning the district and high school over the
past several years has undertaken a number of aggressive and forward moving implementations
including:
•

development of a career pathways program for the North Thurston School District;

•

development of an interest inventory assessment for all ninth graders across the district;

•

development of a portfolio program for all high school students across the district;
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•

development of district-wide curricula, implementing goals 1-4 of the Commission on Student
Leaming;

•

development of a school wide career fair for River Ridge High School;

•

development of a graduate project required for all graduating seniors across the district with
emphasis on career interests.
These programs began taking shape in the 1994 school year and have subsequently been

reviewed and modified. The district continues to adapt and adopt new theories and instructional
strategies to help students become lifelong learners and productive members of society. The writer
has been privileged to have been involved with a majority of the above implementations, but
specifically the development of a School-to-Wark Transition manual; development of a districtwide career pathway program; and, the first ever career fair for River Ridge High School students.

CHAPTER4
THE PROJECT

The purpose ofthis project was to design and develop a Secondary Administrator's
"School to Work Transition Manual." The manual will be presented in the following pages of
Chapter 4.
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SECTION ONE

PURPOSE OF THE SCHOOL TO WORK OPPORTUNITIES ACT OF 1994

'We are now learning a lot more about learning and we know that a lot of people
with very high intelligence levels learn better in practical settings. We also know
that practical skills now require a higher order of thinking. So the old dividing line
between vocational and academic is fast becoming blurred and will become more
and more meaningless as time goes on." (President Clinton)
The purposes of the School-to-Work Opportunities Act are:
I.

To establish a national framework. within which all States can create statewide School-to-Work
Opportunities systems that are (a) a part of comprehensive education reform; (b) are integrated
with the systems developed under the Goals 2000; Educate America Act and the National Skill
Standards Act of 1994; (c) offer opportunities for all students to participate in a performancebased education and training program that will enable the students to earn portable credentials;
prepare the students for first jobs in high-skill, high-wage careers; and increase their
opportunities for further education, including education in a 4-year college or university.

2.

To facilitate the creation of a universal, high-quality school-to-work transition system that
enables youths in the United States to identify and navigate paths to productive and
progressively more rewarding roles in the work.place.

3. To utilize the work.place as an active learning environment in the educational process by
making employers joint partners with educators in providing opportunities for all students to
participate in high-quality, work-based learning experiences.
4.

To use Federal funds as venture capital, to underwrite the initial costs of planning and
establishing statewide School-to-Work Opportunities systems, that will be maintained with
other Federal, State, and local resources;
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5.

To promote the formation oflocal partnerships that are dedicated to linking the worlds of
school and work. Specifically, among secondary schools and postsecondary educational
institutions, private and public employers, labor organizations, government, community-based
organizations, parents, students, state and local educational agencies along with human service
agencies.

6.

To promote the formation oflocal partnerships between elementary schools and secondary
schools (including middle schools) and local businesses as an investment in future workplace
productivity and competitiveness.

7.

To help all students attain high academic and occupational standards.

8. To build on and advance a range of promising school-to-work activities, such as tech-prep
education, career academies, school-to-apprenticeship programs, cooperative education, youth
apprenticeship, school-sponsored enterprises, business-education compacts, and promising
strategies that assist school dropouts, (all of which can be developed into programs funded
under this Act).
9. To improve the knowledge and skills of youths by integrating academic and occupational
learning, school-based and work-based learning, and building effective linkages between
secondary and postsecondary education;
10. To encourage the development and implementation of programs that will require high-quality,
work-based learning experiences;

11. To motivate all youths, including low-achieving youths, school dropouts, and youths with
disabilities, to stay in or return to school or a classroom setting. To strive to succeed, by
providing enriched learning experiences and assistance in obtaining employment and/or
continuing their education in postsecondary educational institutions.
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12. To expose students to a broad array of career opportunities and facilitate the selection of

(
career majors, based on individual interests, goals, strengths, and abilities.
13. To increase opportunities for minorities, women, and individuals with disabilities, by enabling
individuals to prepare careers that are not traditional for their race, gender, or disability.
14. To further the National Education Goals set forth in title I of the Goals 2000: Educate
America Act.
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SECTION TWO

COMPONENTS OF THE ACT

School-Based Learning Component
The school-based learning component ofa School-to-Work Opportunities program shall
include:
1.

Career awareness and career exploration and counseling (beginning at the earliest possible age,
but not later than the 7th grade) in order to help students who may be interested to identify, and
select or reconsider, their interests, goals, and career majors, including those options that may
not be traditional for their gender, race, or ethnicity.

2.

Initial selection by interested students of a career major no later than the beginning of the 11th
grade.

3.

A program of study designed to meet the same academic content standards the State has
established for all students, including, where applicable, standards established under the Goals
2000: Educate America Act, and to meet the requirements necessary to prepare a student for
postsecondary education and the requirements necessary for a student to earn a skill certificate.

4. A program of instruction and curriculum that integrates academic and vocational learning
(including applied methodologies and team-teaching strategies), and incorporates instruction,
to the extent practicable, in all aspects of an industry, appropriately tied to the career major of
a participant.
5.

Regularly scheduled evaluations involving ongoing consultation and problem solving with
students and school dropouts to identify their academic strengths and weaknesses, academic
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progress, workplace knowledge, goals, and the need for additional learning opportunities to
master core academic and vocational skills.
6.

Procedures to facilitate the entry of students participating in a School-to-Work Opportunities
program into additional training or postsecondary education progran1S, as well as to facilitate
the transfer of the students between education and continuing programs.

Work-Based Learning Component

The work-based teaming component ofa School-to-Work Opportunities program shall
include:

I. Work experience.
2. A planned program of job training and work experiences (including training related to
preemployment and employment skills to be mastered at progressively higher levels) that are
coordinated with learning in the school-based learning component described above and are
relevant to the career majors of students and lead to the award of skill certificates.
3. Workplace mentoring.
4.

Instruction in general workplace competencies, including instruction and activities related to
the developing a positive work attitudes, employability and appropriate skills.

5.

Broad instruction, to the extent practicable, in all aspects of the industry.
The work-based component may include such activities as paid work experience, job

shadowing, school-sponsored enterprises, or on-the-job training.
Connecting Activities Component:

The connecting activities component ofa School-to-Work Opportunities program shall
include:

I. Matching students with the work-based learning opportunities of employers.

p 5

2.

Providing, with respect to each student, a school site mentor to act as a liaison between the
student and the employer, school, teacher, school administrator, parent of the student, and, if
appropriate, other community partners.

3. Providing technical assistance and services to employers, including small and medium sized
businesses, and other parties in designing school-based learning components, work-based
learning components, and counseling and case management services; and training teachers,
workplace mentors, school site mentors, and counselors.
4.

Providing assistance to schools and employers on how to integrate school-based and workbased learning and how to integrate academic and occupational learning into the program.

5.

Encouraging the active participation of employers, in cooperation with local education
officials, in the implementation of local activities related to school based activities, work based
activities and connecting activities.

6. Providing assistance to participants who have completed the program in finding an appropriate
job, continuing their education, or entering into an additional training program, along \vith
linking the participants with other community services that may be necessary to assure a
successful transition from school to work.
7.

Collecting and analyzing information regarding post-program outcomes of participants in the
School-to-Work Opportunities program, on the basis of: socioeconomic status, race, gender,
ethnicity, culture, disability, limited-English proficiency, school dropouts, disadvantaged
youths, and academically talented students.

8. Linking youth development activities under this Act with employer and industry's strategies for
upgrading the skills of their workers.
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SECTION THREE

C

IMPLEMENTATION OF THE ACT
EVERYONE PARTICIPATES: A CALL TO ACTION

-¾3,tm· 11e11tatioo-ofathe Sehoof:ato-Work Oppor tanities---Act of 19~
"By raising education standards, developing partnerships within communities, and
establishing a link between school and work, we can help our youth compete in an
increasingly complex global economy. "
Secretary of Education Richard W. Riley
In the pages that follow are a number of suggestions for states, communities, schools,
employers, business associations, employees, labor organizations, teachers, students, parents,
community-based organizations, rehabilitation agencies, registered apprenticeship agencies, and
local vocational education agencies in implementing the School-to-Work Opportunities Act of
1994.

State implementation may include:
1. Identifying or establishing an appropriate State structure to administer the statewide School-toWork Opportunities program.
2. Identifying secondary and postsecondary school-to-work programs in existence on or after the
enactment of the Act that might be incorporated into such a program.
3. Identifying or establishing broad-based partnerships among employers, labor, education,
government, community-based and parent organizations to participate in the design,
development, and administration of School-to-Work Opportunities programs.
4. Developing a marketing plan to build consensus and support for such programs.
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5.

Promoting the active involvement of business (including small and medium sized businesses) in
planning, developing, and implementing local School-to-Work Opportunities programs, and in
establishing partnerships between business and elementary , middle and secondary schools.

6.

Identifying ways that local school-to-work programs in existence on or after the date of the
enactment of this Act could be coordinated with the statewide School-to-Work Opportunities
programs.

7. Supporting local planning and development activities to provide guidance, training and
technical assistance for teachers, employers, mentors, counselors, administrators, and others in
the development of School-to-Work Opportunities programs.

8. Identifying or establishing mechanisms for providing training and technical assistance to
enhance the development of the statewide School-to-Work Opportunities programs.
9.

Developing a training and technical support system for teachers, employers, mentors,
counselors, related services personnel, also specialized training and technical support for the
counseling and training of women, minorities, and individuals with disabilities for high-skill,
high-wage careers in nontraditional employment.

10. Initiating pilot programs for testing key components of the program design under the statewide

School-to-Work Opportunities program.
11. Developing a State process for issuing skill certificates that is, to the ex.tent feasible, consistent

with the skill standards certification systems endorsed under the National Skill Standards Act
of 1994.
12. Designing challenging curricula, in cooperation with representatives oflocal partnerships, that
take into account the diverse learning needs and abilities of the student population served by
the statewide School-to-Work Opportunities program.
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13. Developing a system for labor market analysis and strategic planning for the targeting oflocal
broad occnpational clnsters that can provide students with placements in high-skill workplaces.
14. Analyzing the employment experiences ofrecent high school graduates and school dropouts.
15. Working with localities to develop strategies to recruit and retain all students in programs
under this Act throngh collaborations with community-based organizations, where appropriate,
and other entities with expertise in working with such students.
16. Coordinating recruitment of out-of-school, at-risk, and disadvantaged youths with those
organizations and institutions that have a successful history of working with such youths; and
17. Providing technical assistance to rural areas in planning, developing, and implementing local
School-to-Work Opportunities programs that meet the needs of rural communities with low
population densities.
18. Recruit and provide assistance to employers to provide work-based learning for all students.
19. Conduct outreach activities to promote and support collaboration, in School-to-Work
Opportunities programs, by businesses, labor organizations, and other organizations.
20. Provide training for teachers, employers, workplace mentors, school site mentors, counselors,
related services personnel, and other parties.
21. Provide labor market information to local partnerships that is useful in determining which
high-skill, high-wage occupations are in demand.
22. Design or adapt model curricula that can be used to integrate academic, vocational,
occupational , school and work-based learning.
23. Design or adapt model work-based learning programs and identify best practices for snch
programs.
24. Conduct outreach activities and provide technical assistance to other States that are developing
or implementing School-to-Work Opportunities programs.
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25. Reorganize and streamline school-to-work programs in the State to facilitate the development
ofa comprehensive statewide School-to-Work Opportunities programs.
26. Identify ways that local school-to-work programs in existence on or after the date of the
enactment ofthis Act could be integrated with the statewide School-to-Work Opportunities
system.
27. Design career awareness and exploration activities (beginning at an early age, but not later
than the 7th grade), such as job shadowing, job site visits, school visits by individuals in
various occupations, and mentoring.
28. Design and implement school-sponsored work experiences, such as school-sponsored
enterprises and community development projects.
29. Promote the formation of partnerships between elementary schools, secondary and middle
schools along with local businesses as an investment in future workplace productivity and
competitiveness.
30. Obtain the assistance of organizations and institutions that have a history of success in
working with school dropouts, at-risk and disadvantaged youths in recruiting studetns to
participate in the statewide School-to-Work Opportunities program.
31. Conduct outreach to all students in a manner that most appropriately meets their needs and the
needs of their communities.
32. Provide career exploration, awareness services, counseling and mentoring services, college
awareness and preparation services, to prepare students for the transition from school to work.
Local Partnership Implementation may Include:

I. Recruiting and providing assistance to employers,( including small and medium size
businesses,) to provide the work-based learning components.
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2.

Establishing consortia of employers to support the School-to-Work Opportunities program and
provide access to jobs related to the career majors of students.

3. Supporting or establishing intermediaries (selected from among the members of the local
partnership) to perform the activities described above and to provide assistance to students or
school dropouts in obtaining jobs and further education and training.
4.

Designing or adapting school curricula that can be used to integrate academic, vocational,
occupational, school-based and work-based learning, along with secondary and postsecondary
education for all students in the area served.

5.

Providing training to work-based and school-based staff on new curricula, student
assessments, student guidance, and feedback to the school regarding student performance.

6.

Establishing, in schools participating in the School-to-Work Opportunities program, a
graduation assistance program to assist at-risk students, low-achieving students, and students
with disabilities, in graduating from high school, enrolling in postsecondary education or
training, and finding or advancing in jobs.

7.

Providing career exploration and awareness, counseling and mentoring services, to prepare
students for the transition from school to work.

8.

Providing supplementary and support services, including child care and transportation, when
such services are necessary for participation in a local School-to-Work Opportunities program.

9.

Conducting or obtaining an in-depth analysis of the local labor market and the generic and
specific skill needs of employers to identify which high-demand, high-wage careers to target.

10. Integrating school-based and work-based learning into job training programs that are for
school dropouts and that are in existence on or after the date of the enactment of this Act.
11. Establishing or expanding school-to-apprenticeship programs in cooperation with registered
apprenticeship agencies and apprenticeship sponsors.
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12. Assisting participating employers, including small and medium size businesses, to identify and
train workplace mentors and to develop work-based learning program components.
13. Promoting the formation of partnerships between elementary, middle and secondary schools
and local businesses as an investment in future workplace productivity and competitiveness.
14. Designing local strategies to provide adequate planning time and staff development activities
for teachers, school counselors, related services personnel, and school site mentors, including
opportunities outside the classroom that are at the worksite.
15. Enhancing linkages between after-school, weekend, and summer jobs, career exploration, and
school-based learning.
16. Obtaining the assistance of organizations and institutions that have a history of success in
working with school dropouts and at-risk and disadvantaged youths in recruiting such school
dropouts and youths to participate in the local School-to-Work Opportunities program.
In addition to the above the following are some ideas to get you started:

If You Are an Employer:
•

Form a partnership between educators and other interested employers to plan and start a
school-to-work system in your community.

•

Help schools develop courses that will prepare students for good jobs that are, or will be
available in the area.

•

Provide work experience for school-to-work students that reinforces and expands on what they
are learning in the classroom.

•

Hire qualified graduates of school-to-work programs.

•

Designate a group or individnal in your business to select and recruit other employees for
school to work activities.

•

Serve on school to work steering committees and school boards.
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•

Develop and provide mentorships, job shadow and work experience opportunities, and
apprenticeship programs for students.

•

Don't underestimate your ability to participate simply because you are a small business. You
can speak in a classroom or offer a job shadow experience. You can share experiences about
running your own business. You are in a good position to show students all the tasks involved
in running a business.

•

Choose a school in your community to "adopt" and create a plan to work with administrators,
teachers, and students on school to work activities. Plan to involve primary, secondary, and
post-secondary school to work interests.

•

Allow employees time off to speak in classrooms and work with teachers on curriculum
development that is relevant to your business and the broader world of work.

•

Work with a school to develop mastery certificates that reflect skills students need to have for
entry into your business.

•

Offer activities for students such as tours of your business. Participate in job fairs.

•

If you are a member of a business or service club, host a speaker on school to work for a
meeting or consider a school to work activity as a future project.

•

Offer summer internships for teachers so they can take first hand business experience back to
their classrooms and integrate what they learned into their curriculum.

•

Provide testimonials and encouragement to other employers. Build public awareness by
offering employees to speak about your company's school to work efforts at business and
service clubs.

•

Publicize school to work connections in company newsletters, local newspapers, trade
magazines, business and service club publications.
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If You Are an Educator:
•

Bring colleagues together with employers, unions, parents and others to plan and implement a
school-to-work system.

•

Learn about, and experiment with, curricula that are compatible with School-to-Work
Opportunities. Request "how to" manuals from proven model programs.

•

Help students become aware of the range of career options they can pursue through school-towork.

•

Invest in professional development so teachers, counselors and administrators will be prepared
to be partners in reforming the education system.

•

Recognize the importance of counselors in building successful school-to-work systems.

•

Learn about the school to work system building effort through your school or district and
determine how and where your talents will be best used. Helping guide the greater effort?
Working with students in the classroom? Partnering with another school? Recruiting a
business to form a partnership with your school? Speaking to encourage others to join the
effort? Working with parent volunteers for school to work activities? Making the link with
higher education?

•

Take a hard look at the content of what you' re teaching. Ask yourself how important it is for
the future of your students. Identify "real world" parallels you can work into your lessons.

•

Look into opportunities for interdisciplinary team teaching and joint planning time around
particular career clusters such as health care, communications, engineering, or business.

•

Market school to work to your peers. Tell them about how you are teaching differently and
how you are making the link to careers. Share the benefits of this approach in and out of the
classroom.

•

Invite school to work speakers to address teacher/staff meetings and workshops.
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•

Develop a vision of what school to work will look like in yonr school, department or
classroom. Gather a gronp that will be committed to realizing the vision. Make school to
work a strong valne in yonr school for all students.

•

Meet with employers to learn about what students need to know to work in their businesses at
a variety of levels.

•

Link elementary, secondary, and where possible, post-secondary school to work activities so
students experience a continuum.

•

Do a summer internship or visit a local employer so you can take first hand experience back to
your classroom.

•

Let students know how much you value school to work activities. Encourage and help them
get into internships, mentor programs, summer work experience, career fairs, and
apprenticeships.

•

Take your class on a field trip to get acquainted with a business.

•

Invite speakers from local businesses into your classroom to talk about their jobs, their career
preparation, and their values about lifelong learning.

•

Take advantage of professional development opportunities related to school to work or create
new ones in your school.

•

Distribute clear, concise and timely information to students and parents about school to work
and the related changes in your school. Dispel myths early and publicize successful school to
work programs.

If You Are a Parent:
•

Let educators, civic organizations and others know of your interest in bringing school-to-work
to your community.

•

Volunteer to help build the system and keep it going.
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•

Urge your employer to provide work experience for school-to-work students and volunteer to
be a mentor or supervisor for them.

•

Help your child understand the relationship between learning and earning. And teach that
performance counts, both in school and on the job.

•

Recognize school to work activities as desirable new ways of learning for your students
whether they are going from high school directly into tl1e job market, a registered
apprenticeship, community college, trade school, a four year college or into the military-whatever path they choose.

•

Encourage your own students to find out about and participate in school to work activities.

•

Consider what talents you can offer--mentoring through your business, volunteer career
counseling, recruiting employers for student internships.

•

Call your school or district and inquire about their school to work efforts. See iftl1ere is a
planning group or operating committee you can join.

•

Offer to volunteer at a school career center. You may be able to help students with
computerized career exploration, choose possible career areas to explore further, or find a job
shadow or work experience opportunity.

•

Be an advocate for school to work in your community--over tl1e backyard fence, at the grocery
store, or on the soccer field. Become a resource for otl1er parents and encourage them to
become involved.

•

Attend school board and PTA meetings, speak to promote school to work activities and
encourage others to become involved.

•

Be a mentor to your own children. Guide them in career exploration, create "take a student to
work" activities, help them choose extra curricular activities that support their interests.
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•

Write letters to the editor of your local newspaper about employers aud schools engaged in
school to work efforts aud the new school to work system building effort. Include contact
names aud encourage readers to become involved.

If You Are a Student:
•

Tell your teachers aud school administrators that you are interested in school-to-work.

•

Talk to your friends about how school-to-work could help them start on the road to a good job.

•

Ask your parents to show support for a school-to-work system in your community.

•

Join or form a career club that supports your occupational interest aud cau become au
advocate for school-to-work.

•

Aim high aud make a commitment to a life oflearning.

•

Learn about school to work activities available to you through your school--career counseling
aud exploration, internships, aud job shadowing. Decide to take advautage of au opportunity
this year.

•

Take responsibility for your own career exploration. Make a plau to explore careers, choose
appropriate classes, create opportunities to try out your interests, aud be exposed to a career.

•

Get a small group of your friends involved in activities such as using a computerized career
exploration program, job shadowing, taking a business class, interviewing people employed in
fields that interest you. Compare notes aud exchauge ideas with your friends.

•

After you complete a school to work activity, write au article for your school newspaper or a
letter to the editor of your local newspaper about your experience.

If You Are a Member of a Labor Organization:
•

Collaborate with state aud local officials, employers aud schools to design a local school-towork system.
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•

Mobilize your local union training conunittee to offer high-quality training and meaningful
work experience to students in school-to-work.

•

Become a mentor in the workplace.

•

Provide information on different types of jobs available in your community.

•

Educate your organization about school-to-work through the local education officer of your
umon.

•

Participate in school to work planning groups in your state and school district, serve on school
boards.

•

Participate in the development of criteria for mastery certificates.

•

Develop programs to train union members as school to work mentors.

•

Include articles in newsletters to your members about the benefits of school to work and
examples of opportunities created through employer/employee partnerships.

•

Develop promotional materials on the role oflabor organizations in school to work
opportunities.

•

Work with employers to provide work-based learning opportunities for students and teachers.
Help assure high quality apprenticeship programs for school to work participants.

•

Involve teacher unions in the restructuring of education including integrating academic and
work-based learning.

•

Promote the inclusion of employer and union involvement in school to work activities in
collective bargaining agreements.

•

Conununicate with other unions about the benefits of school to work activities.

If You Are a Member of a Community Based Organization:
•

Collaborate with state and local officials, employers and schools to design a local school-towork system that teaches all types of youth, including drop-outs.
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•

Work with educators and employers to ensure opportunities for students from high-poverty
areas or low-income families who might have low achievement levels or limited English
proficiency.

•

Serve as a broker between local employers, schools and parents to help them establish working
partnerships.

•

Mobilize support for students most at risk of failure or dropping out.
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SECTION FOUR

IMPLEMENTING SCHOOL-TO-WORK
AT
RIVER RIDGE HIGH SCHOOL
LACEY, WASHINGTON

The North Thurston School District: Mission Statement
The mission of the North Thurston School District, in partnership with the
community, is to assure all students acquire the skills, knowledge, attitudes and
vision necessary to become life-long learners and contributing citizens prepared to
meet the challenges of a diverse and changing society through our leadership and
commitment to quality education and innovation.
The district is committed to making student achievement a top priority. A comprehensive
instructional program provides a broad range oflearning opportunities in basic skills and electives
for all students. Clearly defined standards for each subject area are being developed with a variety
of assessments to measure student progress on a regular basis district wide.
Program offerings are enhanced by vocational and career education as well as classes for
highly capable students. Special needs are met by an extensive special education program, English
as a Second Language and other offerings. Early childhood programs, before and after school care
for children and a community enrichment program add to the range of learning opportunities
provided for people of all ages.

In 1996, the North Thurston School District and the Lacey City Council adopted a set of values
and standards of behavior. These values are the foundation for working with students and each
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other. Community Values and Standards of Behavior posters can be viewed at every school in the
district, as well as many businesses, churches and youth clubs in the greater Lacey area.
Values Held by Our Community

Achievement
Courage
Responsibility for One's Actions
Fairness
Hard Work
Honesty
Independence
Kindness
Pride in Community
Respect for Family
Respect for Law
Respect for Leaming
Diligence
Self Discipline
Self Sacrifice
Thoughtfulness
Tolerance of Others
Respect for the Natural Environment
Standards of Behavior

We care about each other and the community.
We have respect for self and others.
We treat others as we want to be treated.
We contribute to the community.
We are responsible for our actions.
Our Community Vision

The community of Lacey provides a safe, healthy, enjoyable place for all its citizens to learn, to
work, and to live. Every resident of the Lacey community is a valued part of an interactive
network of culturally diverse, involved neighborhoods; educationally excellent, community
supported schools; and economically strong, diverse businesses. This network of neighborhoods,
schools and businesses creates an environment where citizens feel empowered, where participation
is valued, and where respect and pride in community is expected (adopted 1996 city council
resolution)
It is important to understand and appreciate the background and support provided by the
district and community towards the educational environment afforded the students of the North
Thurston School District. The district and community are willing to allow educators the
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opportunity to experiment and provide meaningful educational opportunities for the students of the
North Thurston School District. It was within this supporting environment that this writer was
allowed to develop and participate in the two programs which are to be presented in the following
pages. The first progran1 had to do with developing a career fair for River Ridge High School (its
first ever) and involving members of the community as participants; the second program was a
district wide career pathways development whereby all secondary students could be afforded
opportunities to develop career and transition planning beyond the high school level.
RIVER RIDGE HIGH SCHOOL
River Ridge High School is divided into four "houses". The house format creates a small
school environment within a large school setting where students are able to lmow their peers and
teachers on a personal level. Students will remain in their house all four years while engaging in
learning opportunities in all area of the school. This approach provides students many
opportunities to create positive educational relationships throughout their career as a River Ridge
Hawk. Students are encouraged to take on leadership roles and to become actively involved in
house and school activities.
Each house consist of 12 classrooms, a teacher work area, a central office, counselor's
office, conference room, a student project room, and student restrooms. All classrooms exit into a
commons area that can be used for large group instruction, assemblies, and other house-wide
functions. Two computer labs highlight a technology-rich environment designed for the diverse
needs of students.
The House Team includes a House Facilitator, 17-20 teachers, an Intervention Specialist,
a secretary, custodian, and paraprofessionals serving approximately 350 students.
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Students are assigned to a 17-20 member Learning Team. The advisor of the Learning
Team, in cooperation with other faculty and parents, provides guidance for each student as
educational goals are set.
Courses offered in the houses are English, Social Studies, Math, Science, Technology, and
Wellness (PE/Health/Home and Family Life). RRHS will emphasize interdisciplinary instruction
to show relevance and connections among disciplines. Opportunities are provided for students to
learn and be assessed in a variety of ways.
The philosophy of the school within a school concept created a close working relationship
with the teachers and students of each house. This writers assignment was in House C as a
Business Education Teacher. It did not take long for the relationships with students and fellow
teachers to develop. Even on a school wide level, relationships have been fostered because students
from other houses often found themselves in House C for one reason or another.

IMPLEMENTING SCHOOL-TO-WORK AT RIVER RIDGE HIGH SCHOOL:
CAREER FAIR
Through the course of several years this writer began to realize that a majority of our
students had no clear direction as to what they wanted to be or do after leaving high school. In the
Spring of 1996 this writer began planning the makings of the first ever career fair for River Ridge
High School students. The focus of the career fair was looking at educational opportunities
beyond high school and was called BEYOND THE RIDGE. The purpose was to get students to
think not only for the here and now, but what opportunities for furthering their education existed

beyond the high school level.
From the Spring of 1996 to the Spring of 1997 when the career fair actually took place,
this writer spent nearly 200 honrs contacting various vendors; conducting staff in-services;
coordinating with school club officers to assist in the career fair and the myriad of other planning
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details that accompanies an event such as this, along with all the follow up work and
correspondence required to wrap up the event.
In March of 1997 the career fair was attended by over 1200 students from both the River
Ridge campus and the New Century High School students that shared the campus with River Ridge
in the evening. The career fair was a huge success.Over 50 vendors volunteered their time to man
the booths and present information about opportunities their schools had to offer our students
beyond high school.
The following is a brieflisting of some of the vendors representing 4-year colleges, 2-year
colleges, vocational schools, trade schools, specialty schools, and the armed services:
Air Academy International
American Tradition of Real Estate
Americorp
Aries Company
Art Institute of Seattle
Bank Teller Training
Bates Technical College
BCTI
Bellevue Conununity College
Boilermaker Local 568 JATC
Capitol District Carpenters JATC
Centralia College
Clover Park Technical College
Concordia College
Cornish College of the Arts
Eastern Washington University
Embry-Riddle Aeronautical University
Evergreen State College
Fashion Institute of Design
Glaziers Metal/Glass Workers JATC
Gonzaga University
Green River Conununity College
Job Corps
Linfield College
N.W. Painters, Decorators, Drywall JATC
North Seattle Conununity College
Northwest Automotive Machinist JATC
Northwest Nazarene College
Perry Technical Institute
Pierce College
Pierce County Roofers
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Plumbers and Pipefitters Local 82
Renton Technical College
S.W. Washington Electrical JATC
Saint Martin's College
Seattle Massage School
Seattle Pacific University
Seattle University
South Puget Sound Conununity College
South Seattle Conununity College
SST Travel Schools
Tacoma and S.W. Washington Sheetmetal JATC
University of Washington
Washington State University
Western Washington Floor Covering JATC
Whitman College
Whitworth College
Willamette University
American College of Professional Education
Pacific Lutheran University
United States Air Force
United States Army
United States Coast Guard
United States Marines
United States Navy
Washington National Guard
Running Start
Tacoma Conununity College
Prior to the career fair, the vendors were sent information about our school and the makeup of the student body. The vendors were also sent their booth assignments along with a
questionnaire requesting any special equipment or other services they may require. A list of vendor
expectations and a follow-up evaluation form were also included in the materials sent.
The staff was continually kept informed of the progress of the career fair from September
1996 up and to March 1997. A series of in-services explaining the purpose and focus of the fair
were presented. E-mail to the staff kept them informed of the developments and allowed for
exchanges of information and questions.
Students were informed of the nature, purpose and benefit of the career fair through their
respective learning teams in each House. Expectations for the career fair day were outlined and
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several days prior to the career fair were devoted to the importance of plamring for careers. The
students were given a questionnaire on the day of the career fair to be filled out so as to help the
students focused on the task at hand. The questionnaire focused on such tirings as: what type of
entrance requirements are needed, programs offered, time fran1e to complete programs, financial
aid assistance offered and otl1er pertinent information.
Parents and commmrity members were infonned of the career fair as early as October
1996. Newsletters and articles in the school newspaper lrighlighted the purpose of the career fair
and its inlportance to the students of River Ridge High School.
Commmrity businesses offered refreshments to the vendors throughout the day. River
Ridge provided a no-cost catered lunch to the vendors. River Ridge orchestra students played
classical music during the lunch hour for the vendors dining pleasure. The administration, teachers
and students all took a moment to thank our vendors for supporting our school by comnritting their
tinle and resources to our first ever career fair. When tl1e day was done over 1200 students
benefited from the information and exchanges that took place that day. The positive feedback from
our vendors demonstrated that they too benefited, from the experience.
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IMPLEMENTING SCHOOL-TO-WORK CAREER AT RIVER RIDGE HIGH SCHOOL
CAREER PATHWAYS

The second program this writer had the opportunity to participate in was the career
pathways program. The purpose of the career pathways program was to develop a district-wide
awareness of careers by pathways and to make students aware of the sequence of courses offered
at their schools to achieve the pathway of their choice. To accomplice this purpose the committee
chose to model the pathways presented in the Discover computer program used in all of our
technology classes throughout the district. Students used the ACT Discover software program to
assess their career aptitudes and interests. Discover and the World of Work Map are introduced,
used, and reinforced throughout the district. The World-of-Work Map arranges job families, or
groups of similar jobs into regions. A job family's location is based on its primary work tasks.
The primary tasks are divided into four (4) broad areas: working with data, ideas, people, and
things. The map provides a focus for career pathing and personal educational planning. Career
maps snpport the awareness that planning for the future includes the identification of career areas.
Furthermore, that curriculum for each cluster area although similar in many areas are different in
other areas. When selecting career clusters a prescribed framework, a coherent sequence, of
appropriate courses and experiences will prepare students for either college entry, degree
programs, or work in a selected career cluster area. What follows is a list and explanation of the 6
career pathways or in the case of our district "career gateways" that the North Thurston School
District uses to implement School-to-Work. Included in the pages that follow are the specific
courses at River Ridge High School that qualify for each gateway. During registration students in
the Learning Team will be introduced to these gateways and encouraged to consider the specific
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courses River Ridge has to offer in relation to those chosen gateways. The students are advised
that the courses they select now are a reflection of their interests, abilities, and experiences. TI1ey
select courses that appeal to their specific career cluster area, and educational plan after high
school.

ARTS GATEWAY
The Arts Gateway is for creators who prefer working with ideas and people, and who
enjoy expressing their own feelings and ideas in new and different ways through dance, music, art,
design, and other creative outlets. Specific job families include social science, applied arts (visual),
creative/performing arts; and applied arts (written and spoken).

BUSINESS OPERATIONS GATEWAY
The Business Operations Gateway is for organizers who prefer working with data and
enjoy taking care of details, keeping things in order, and following rules and procedures. Specific
job families include financial transactions; storage and dispatching and business machine/computer
operation.

BUSINESS CONTACT GATEWAY
The Business Contact Gateway is for persuaders who prefer working with data and who
enjoy selling and influencing others by taking or using leadership skills. Specific job families
include marketing and sales, management and planning, records and communications, and personal
customer services.

SOCIAL SERVICES GATEWAY
The Social Services Gateway is for helpers who enjoy and prefer working with people,
helping them with their problems, being of service, and doing things for others. Specific job
families include general health services, education and related services and social and government
services.
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SCIENCE GATEWAY
The Science Gateway is for thinkers who prefer working with ideas and things using their
minds, and dealing with facts and infonnation. Specific job families include engineering and
related technologies, medical specialties and natural specialties and technologies.

TECHNICAL GATEWAY
The Technical Gateway is for doers who prefer working with things and who enjoy action,
using tools and machinery, and working with their hands. Specific job families include vehicle
operation and repair, construction and maintenance, agriculture and natural resources, crafts and
related services, home/business equipment repair and industrial equipment operation and repair.
To begin the implementation of Career Gateways, 9th grade students in the North
Thurston School District will:

I. Gain information based on their career interests using Discover.
2.

Develop an understanding of the Career Gateways guide and the relationship of their career
interests with the educational content of River Ridge High School classes.

3. Design a 4 year plan (course of study) including all school district requirements. Elective
areas will be filled with appropriate elective classes that align with their individual career
interests using the career gateways guide.
4.

Understand that they are not locked into a career path. They may change career paths as their
aptitudes and interests change.
Career development is a life-long process. Youth and young adults typically go through a

number of rather distinct stages. By understanding these stages and the elements which make them
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unique, parents, teachers and counselors can help the student develop self-confidence, and feelings
of worthiness that are important to snccessful career development.

AWARENESS STAGE: Generally lasts to about age 11 "Fantasy"
•

Believe they can enter any occupation

•

Desire parental support of their dreams

•

Begin developing self-awareness

EXPLORATION STAGE: Generally ages 11-17 "Tentative"
•

Self-knowledge begins to develop

•

Become aware of interests

•

Assess abilities

•

Consider personal values

•

Apply self-knowledge to career choice

•

Choices not always realistic

•

Parents relate jobs to things children enjoy

PREPARATION STAGE: General around age 17 "Reality"
•

Begin putting together the "pieces" of career decision making

•

Greater awareness ofreality

•

Specific, but tentative plans are developed to meet goals

•

Compromises begin to reflect realities of abilities, edncational opportunities, and the job
market

•

Be able to find and use labor market information
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As students begin to think abont and plan for their future a definite career decision making
process begins to unfold. Decision making factors to keep in mind include:

Personal Information:
•

Identify interests and personality traits

•

Assess abilities and aptitudes

•

Understand values

Evaluate Options:
•

Identify various job possibilities

•

Research and compare specific jobs with personal interests, abilities, and values

•

Research job outlook (labor market information) to assess future demand for career choice

Keep an Open Mind:
•

Plans should be tentative

•

Modify plans as new decisions and experiences occur

Relate Plans to Education:
•

Identify high school classes which prepare for entry into the career

•

Research educational requirements after high school
At River Ridge High School this career decision making process occurs in a number of

forms. As students enter River Ridge as 9th graders they take an interest inventory and a
personality inventory to assess their study skill habits as well as possible career options to
consider(see appendix). The process is reinforced in many of the course offerings at the school
through various projects and lessons integrated within the curricnlum concerning career
opportunities beyond high school. The Learning Team enviromnent provides one-to-one
counseling at registration time to further address and help refine a students career goals. The
specific courses at River Ridge designed to meet that gateway are pointed out to the student during
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the registration time (see appendix). A culminating project designed for seniors around the concept
of School-to-Work and entailing research and mentorship is a requirement for graduation from
River Ridge High School and represents the crowning glory of our School-to-Work
implementation.

SUMMARY:
The North Thurston School District and River Ridge High School have made great strides
in helping our students understand the importance of School-to-Work. The implementation of the
first ever career fair "Beyond the Ridge" exploring post secondary training; the career interests and
personality inventories given to all incoming freshmen, lessons and projects centered around the
world of work and the Senior Project all lend meaning and purpose to the School-to-Work concept
and serve to prepare our students with the knowledge, abilities and skills necessary to succeed in
the 21st century.
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CAREER FAIR MATERIALS
DEVELOPED AND UTILIZED
BY
RIVER RIDGE HIGH SCHOOL

ii NT
lI5D
NORTI-I THURSTON SCHOOL DISTRICT

Geo.rgia Cutburth, Cv-Diraror
Nanette Bullock, CJ-Dirr:cror

Par Slosson, House Fac1lir.:zrorr
Marv Lou K.tviani~ House Fac:iir:icnr•
.Rich Yelcnich, House Faciiwuurs
\Vanda Hurley, House Fac:iirarors

RfVER RJDGE HIGH SCHOOL

April 28. 1997

To Whom It May Concern:
On \'larch 26. 1997. Ron Woot.!ruff provit.!ed River Rit.!ge stut.!ents with the ability to
expiore future career oppLmunities in light ,)i their interests. ,kills ant.! present reality.
In :Vlay of the l 995-96 school year. Ron clecit.!et.! that a career fair wouit.! greatly bene:it
our stut.!ents :.ts we had not previously been able to t.!evelop ,.me t.!uring ,iur ,hllrt histnry.
He spent the next five .months gJthering information: going to inservices and conierences:
ant.! it.!entifying those companies. institutions ami int.!ivit.!ual services that needed t1) be .1
pan ,;f thi, career fair.
Between '.'iovember and February he contacted LlVer if)il potential vendors ant.! developet.!
a pian that would answer three major cjuestions: HLllV could the career fair participanL,
understand the needs ,)i River Ridge students: how could he ma,imize each student',
ability to interact with the vendor both 1s a group and int.!ividua!Jy: and how could he
make the fair Jccessible ro New Century I the night high school that meets in ,.1ur facility 1·:
Having answered :J..ll three yuestions in his plan. the career fair was an uutsranding success
for students. ,taff and for each person whLl came rn share career ,1pponunitie, with
students. The survey done indic:ited that l lliJ''i- ,lt L1ur students te!t this was a valuabie
experience and wanted it to uccur annually.
Ron freely gave ,if his time. calems and knowieJge to create this very impon:int program.
He has made and continues to make a cliffereJf·
Sincerely.

Nanette Bullock
Co-Direcwr

New Century High School
8929 Martin Way East
Lacey, Washington 98516-5932
(360) 493-9621 Fax (360) 493-9631

Gail Covington McBride
Principal

TODAY

March 28, 1997

Dear Mr. Ron Woodruff:
Thank you for organizing the entire Career Fair held at River Ridge High School for
both River Ridge students and New Century students on March 26, 1997.

~

The event was VERY successful. Our students were able to have quality time with
representatives from over fifty nine representative. Our students were especially
fortunate to talk with the Armed Services and the Trade and Specialty Schools--as they
are sometimes more difficult to find information on then the regular two and four year
colleges.
Thank you also, for designing the worksheet that the students used. This provided
some structure and a start with networking and dialogue with the vendors.
I want to thank you again for your tremendous amount of time and effort to organize
this event. This was a wonderful addition to the School to Career efforts at our school.

ail Covmglon ~ i n c i p a l
usan Wertz, Community Link Coordinator

NORTH THURSTON SCHOOL DISTRICT

EQUAL EDUCATIONAL OPPORTUNITIES - EOUAL EMPLOYMENT OPPORTUNITIES

Conversations
A Newsletter From River Ridge High School
, October 1996

RRHS Honors Enrichment Program
By Robbie Todd

· Volume 3 Issue 2
Beyond the Ridge ...
A school to work Career Fair
By Ron Woodruff

River Ridge students in the World Studies or American Studies classes who Dear Parents:
want to be more challenged by an enrichment program have been invited to
join the Honors Endorsement Program.
On March 26,
1997 River Ridge
This program meets for one period each week with Mrs. Todd, the program's will be hosting its
facilitator. During this time our "Honorable" are involved in several types of first ever Career
activities. Students will meet in seminar groupps to discuss topics of interest Fair.
from their classrooms. In addition to seminar, students will independently
research a topic of their choice which relates to their classroom curriculum; We are inviting colleges, universttiet
prepare presentations for their classroom; and read and discuss from sell- vocational schools, armed services
selected books which deal with the themes of their Social Studies or English and trades to attend. The students
programs. All activities emphasize high standards of critical thinking, will be able to meet with the various
reading, writing and speaking.
recruiters and gather literature on
schools of their choice. At the same
In addition to weekly meeting with the coordinator, Honors students time students will be able to hear and
participate in the National History Qay competition and also go on several ask questions of guest speakers from
field trips.
various occupations as they will be
able to choose three sessions to
Students who maintain an "A" in both the Honors activities, and their attend.
classroom assignments will receive an "Honors Endorsement" on their
transcript for the Social Studies/English grade.
II you would like to be involved in
being a guest speaker, please
We look forward to using our Honors Endorsement Program as a vehicle for contact Ron Woodruff in Cascade
developing intellectual leadership among our highly capable, highly House at 493-9606. We are looking
motivated students here at River Ridge High School.
for a wide range of occupations in a
time frame of three hours. The
presentations will last approximately
45 minutes each and you will be
The River Ridge Intervention Team will be hosting the first "Senior Parent asked to talk about your occupation,
Night" on October 22 from 6:30 - 8:00 in the Cascade (House C) commons. what training is required and the pros
II you are a parent of a graduating senior, you won't want to miss this and cons of your job.
important event.
This will be your opportunity to meet the
counselor/interventionist that is working wtth your son or daughter, and to The students will then have an
gather important information about this year and beyond. You will hear about opportunity to ask questions. You
the lundraising efforts for the graduation night party/trip, and learn how you would be presenting to three different
can get involved in this activtty which will provide a sale, drug/alcohol free groups during the day.
celebration alter graduation. The Josten's representative will be here to talk
about how to purchase items commemorating their high school graduation. Our desire is to provide your student
The process and requirements for college admittance, scholarship with information that will assist
applications, and other post-high school options will be addressed. We hope him/her with planning for their future.
to see you on the night of October 22!

Attention Parents of the Class of '97

Parent/Teacher Spring Conference
To Take Place April 1st

Opportunities For
Writers At River Ridge

On April 1, River Ridge High School will be holding schoolwide
Parent/Student - Teacher Conferences. You and your student's participation
in this effort will guarantee its success. The goal is to increase our
communications with you to help insure greater success for our students.

Teachers are always striving to
provide students with opportunities
for safe self expression. Poetry and
creative writing are great places for
this to happen. Since September, a
group of River Ridge students have
been very busy, meeting weekly to
share writing and to practice their
craft.
These students will be
publishing some of the best writing
from River Ridge and North Thurston
School District students in the
school's-literary magazine, "i". With
over 100 submissions, this has been
a difficult and exciting process. Look
for this magazine to be published by
early April, and available for the
reasonable price of $1.

Organizing this conferences with 1200 students is indeed a major challenge.
Therefore, we really need your help and cooperation.
First, please complete the attached appointment form and send it back
with your student to their Learning Team Teacher no later than Tuesday,
March 17. We will schedule conferences as requests are returned.

Secondly, we will schedule appointments with up to three teachers and
send you a confirmation of the times on March 25. Because of limited time
and the large number of people, you will be scheduled for only ten minutes
with each teacher. Our DECA students will assist us with maintaining the time
schedule.

By Sara Applegate

Thirdly, if for some reason you do not receive a confirmation which will be
~
handed out March 25 during Learning Team, please call 493-9600 and ask for On February 13, about 50 people
Betty Spinharney.
came out to the third student poetry
reading of the year at Four Seasons
Finally, we would like to share some general information regarding our Book Store. With over 15 poets, it
Parent/Guardian Conferencing process:
was another fine example of the
amazing student work here at River
1.
Either one or both parents/guardians and your student are welcome Ridge High School. A local publisher
to attend.
who attended the reading had many
wonderful things to say about the
2.
Please be sure to indicate a first, second, and third time
students who read, and even thought
preference. Also, we urge those who can to sign up for afternoon
some of the writers were '1he best I've
times, leaving the evening available for those whose work schedule heard in a long time!" A huge thank
prohibits any other time.
you to Four Seasons Book Store for
supporting student writing.
3.
If you have more than one student in your family to schedule,
please list each student's name and requested teachers on the
Finally, March 17 through 21, seven
River Ridge Students will be
back of the scheduling form. Scheduling form is enclosed.
attending writing workshops at
4.
All parents/guardians are encouraged to attend even though your
Centrum Arts Camp.
This is a
student may be doing fine in school.
competitive week long Residential
camp in Port Townsend, where
students have the opportunity to work
5.
Students will be released at 10:30 am on Tuesday, April 1 and
with experts in their field. Students
also on Friday, April 4th; no conferencing will be scheduled
had to submit their work and have it
for Friday.
reviewed by the instructors before
they were admitted. Jade Rivera,
6.
All conferences will be held in the gym at River Ridge High School.
Allie Gordon, Aaron Cansler, Lisa
We are excited about the opportunity to meet with you and your student Luhr, Annette Dufer, and Amy
because we know it will be beneficial to students. Their success as learners Williams were admitted into the
poetry workshop, and Sarah Holm will
is, and will continue to be, our highest priority.
be attending the short story
We look forward to seeing
Beyond The Ridge ... Career Fair March 26 workshop.
the work they do during the camp.
"Beyond the Ridge" is the theme of this years career exploration conference.
River Ridge will be host to over 50 vendors representing both 2-year and
4-year colleges; armed services; trade schools; technical schools; and
specialty schools. We hope to have all River Ridge students gain information
that will help them decide their future.

During Olympia Arts Walk in April,
River Ridge students will be reading
their writing at Orea Books. we look
forward to another great turnout.

n..ews n..ews n..ews
. His day, a day observed by many. .

GJaint ~atrick(389?-461?)
By Susan Woods/Hawkeye Staff
The celebration of Saint Patrick's day is on March 17. Usually on this day
green clothing is worn or if not, then a green cut out of a shamrock or clover is
attached to the clothing. This .has been a tradition for some time now and with the
upcoming of St. Patrick's day: ·you can be sure that several students will be wearing
a little green on them, whether it be for St Patrick's day or not
Wondering why we do this would be a good question, but figuring, it is
safe to say that March 17 celebrates a portion of Saint Patrick's life really. A
portion of his life that had a great impact to the people of Ireland now celebrated
not only by the Irish people, but also people throughout different parts of the world.
This is how his story goes. Saint Patrick was a Christian pelate often
called the Apostle oflreland. The certainty of his birthplace is unknown, but was
probably in southwestern Britain. Saint Patrick's British name was Succat Sound
familiar?
When he was only I 6, Patrick was carried off by Irish marauders and
passed his captivity as a herdsman near the mountain Slemish in a county
Antrim(according to legend) or i11 county Connacht(Connaught). He saw visions,
as a young herdsman, which encouraged him to escape and after six years of
slavery did so. To the northern coast of Gaul he went
Now then, he was ordained a priest, it is said possibly by Saint Germanus,
at Auxerre, and so returned to Ireland. Patrick was appointed successor to St
Paliadius, the first bishop oflreland. This was sometime after 431. Saint Patrick
concentrated on the west and north of Ireland establishing his see at Armagh.

Two surviving works of Saint Patrick's written doctrines are in Latin
demonstrating his acquaintance with the Vulgate translation of the Bible. One of
his works portrays himself as an ignorant yokel, a klutz if you will, in an unequal
contest with the powerful and learned adherents of Pelagianism.
The idea of wearing shamrocks came to life when Saint Patrick planted it
in Ireland, because the three small leaflets represented the Holy Trinity, according
to legend. The shamrock is the national symbol oflreland due to his reported use
of it as an illustration of the Trinity.
Folks, there are many legends about Patrick and there are stories only
based on legends also, but the best known tale is how he charmed the snakes of
Ireland into the sea. Thus they were persecuted to drowning. Some may believe
that Patrick's usage of the three leaf shamrock to illustrate the idea of the Trinity is
also a legend and that it being a symbol is a result of the legend.
WOW! What a very interesting life huh guys? Yeah, well whatever the
case, Saint Patrick's Day is a day observed by many and is celebrated by many
different way like holding parties and marching in parades or just simply wearing
green clothing. Did you know that the first Saint Partakes Day celebration in the
U.S. was held in Boston in 1737. Now more than one 100 cities hold parades, one
in New York City being the largest

"Beyond the
Ridge"
offers career
opportunities
By Sheryl Santos/Hawkeye
Staff
Our first annual
Career Fair will be held on
March 26, 1997. The theme
. for this event will be "Beyond
the Ridge". This day will "'
enable many students to
explore different avenues for
post secondary training. There
will be fifty vendors representing 4 year Schools, 2 year,
Trade Schools, Technical
Training, Specialty Schools,
and Armed Services. Some of
the vendors that will be on
hand will be the United States
Armed Forces, plumbers and
pipefitters, Centralia College,
U. of Washington, Bates Tech
Clover Park Tech, and the
Seattle Massage School just to
name a few. This time will
enable students to ask questions to the 50 vendors as to
what they offer and students
may obtain literature from the
school of their choice. They
will provide information to
students as to what they need
to do in high school and what
avenues to take to get to your
goals. We should all look
forward to interacting with
representatives from different
schools to learn more about
different directions to go from
school to work.

List of responsibilities of Career Fair Coordinator:
•
•
•
•
•
•
,.
•
•
•

Contacting venders (ie. universities, trade schools, trade associations, armed services, etc.) includes
initial and follow-up contacts.
Contacting quest speakers in various career fields. Includes initial and follow-up contacts.
Coordinating with the staff concerning movement of students through career fair.
Facilities request/set-up
Develop data base of venders and speakers
Develop career fair schedule/assignment~ of students
Develop student/teacher/guest evaluation forms.
Write follow-up/ thank you letters
Develop student CJ,Uestionnaires for speaker presentations.
Develop/compile career fair survey for students to choose which speakers to attend.

1996-1997 CAREER EDUCATION PROGRAM
RIVER RIDGE HIGH SCHOOL

September 23-27

9th and 10 grade Career Interest Inventory

•

Interest inventory will be done during Learning Team

•

Executive Council members will be given interest inventory on Monday, Sept. 9

•

Staff will be given inventory Tuesday, Sept. I 0

October 30

Inventory results will be completed

November/December

Results will be given to students and discussed by
Interventionist during Learning Team.

December 18

Staff Career Day ... staff will wear college or occupational
clothing on this day

January 16-February 2

Learning Team Advisors will work with students on 4year plans

February

Preparations for pre-registration

March

Scheduling

March26

Career Fair "Beyond the Ridge"

April

Career Portfolio development 9th graders

May

Sununer Job Advertising through Career Center

33

CAREER
FAIR
RIVER RIDGE
HIGH SCHOOL
MARCH
1997
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March 26, 1997
Career Fair Schedule

Period 1

7:30

- 8:25

Period 2

8:30 -

Learning Team

9:30 - 11:00*

Lunch

11:00 - 12:00 (Students are encouraged to
speak with exhibitors during this
time. House A & B--please
purchase lunch between 11:0011:30. House C & D--please
purchase lunch between 11:3012:00)

Period 5

12:05 • 12:56

Period 6

1:00 - 1:51

9:25

*Learning Teams will begin in their own house and rotate through the
houses as follows:
Learning Team 9:30 - 9:35
First Stop
9:40 - 9:55
Second Stop
10:00 -10:15
Third Stop
10:20 -10:35
Fourth Stop
10:40 -10:55
Learning Team 10:55 • 11:00
Stops:
House A to House B to House C to House D
House B to House C to House D to House A
House C to House D to House A to House B
House D to House A to House B to House C

CAREER DAY HELPERS

HOUSE A:
TAMEKIA WICKER
CHRISTIAN KECHT
JAMIE RICE

HOUSEB:
ANNATURULL
ROGERALOA
JANICE SLACK
SUSAN TWARDOWSKI
HOUSEC:
FRANESCA HARRIS
LOTTE ARMS1RONG
ANGELA MARKHAM
DAYID MORILL
HOUSED:
JAMES BENCH
CARLOS NYE
SCOTT TAYLOR
LYQUOCVO

WITH MR. WOODRUFF:
ROHIT ROHILA
NAMNGUYEN

SCHEDULED ACTIVITIES:
7:30
8:30-9:30
9:30-11:00
11:00-11:45
11:45-12:00
12:00-1:40
1:40-1:51

MEET 1N CAFETERIA FOR ASSIGNMENTS
HELPVENDORSSETUP
ASSIST VENDORS AND KEEP STUDENTS MOVING THROUGH HOUSES
LUNCH
MEET MR. WOODRUFF 1N CAFETERIAL FOR VENDOR SET-UP RE LUNCH
MAN VENDOR TABLES DURING VENDOR BREAK PERIOD
MEET 1N CAFETERIA TO HELP CLEAR

RIVER RIDGE HIGH SCHOOL
North Thurston School District
Co-Directors
Georgia Cutburth and Nanette Bullock

House Facilitators
Pat Slosson
Brian Wharton
Alice Drummer
Wanda Hurley

RIVER RIDGE HIGH SCHOOL
CAREER FAIR
BEYOND THE RIDGE

Thank you for visiting our career center and making yourselves available
to our students. We would like to invite you back to be a participant
in our first ever career fair to be held March 26, 1997.
Please fill in the participant sheet attached to this letter and we
will be contacting you when we get closer to the event.
Sincerely,

Career Fair Organizing Committee

EQUAL EDUCATIONAL OPPORTUNITIES - EQUAL EMPLOYMENT OPPORTUNITIES
8929 MARTIN WAYE.

•

LACEY WASHINGTON 98516-5932

•

TELEPHONE (206) 493-9600

Georgia Cutburth, Co·Director
Nanette Bullock, Co·Director
Pat Slosson, Hot1se Facilitators
Mary Lou Kaviani, House Facilitators
Rich Yelenich, Hoare Facilitators
Wanda Hurley, Home Facilitators

NORTH THURSTON SCHOOL DISTRICT

RIVER RIDGE HIGH SCHOOL

Dear Career Fair Participant:
We want to thank you for agreeing to participate in the Career Fair Day at River Ridge /New Century
High School, on Wednesday, March 26. 1997 from 9aJIL to 3:30 p.m. This years theme is "Beyond the
Ridge" and emphasizes the importance of post-secondary education. Your participation allows our
student to explore post-secondary opportunities that will enable them to receive the type of
training/education needed to succeed in the world of work.
One of the four goals of the current school reform legislation in the State of Washington is focused on the
importance of work, and on how performance, effort, and decisions directly affect career education and
career decisions. The lack of knowledge about careers and entry requirements of occupations provides
little opportunity for the student to see an importance in their secondary education. The lack of a
perceived connection between school and work leaves the student making uninformed decisions; not
matching aptitudes and interest with appropriare job training and career selection. Your participation in
our career day will be very helpful to our students.
When you arrive at the school please proceed directly to the gymnasium where you will receive your
location assignment. Enclosed is a map and directions to the school. I have also included a brief
summary of Washington's Comprehensive Plan for Workforce Training and Education to underscore the
importance of your contribution. If you have any questions, please contact me at
. We do
appreciate your time and expertise and your willingness to share your knowledge and opportunities with
our students.
Best regards,

,Ron Woodruff
Career Fair Coordinator

EQUAL EDUCATIONAL OPPORTUNITIES - EQUAL EMPLOYMENT OPPORTUNITIES
8929 MARTIN WAYE. • LACEY, WASHINGTON 98516-5932 • TELEPHONE (360) 493-9600

Please note : A telephone number was redacted due to privacy concerns.

~

EXECUTIVE SUMMARY
Washington's Comprehensive Plan for Workforce Training and Education

IDGH SKILLS, IDGH WAGES

Our challenge is to close the dangerous gap between today's educational levels and the more
demanding skill requirements of the family-wage jobs of tomorrow. For years, Washington's resource
based economy was able to provide high-paying jobs to workers with only a high school education. Our
forests and factories provided a living wage to loggers and production workers. But traditional sources of
high-wage, low-skilled work now have limited growth prospects.
The future is not bright for those with no more than a high school education. Although
Washington's economy is expected to create 152,000 jobs for low-skilled workers between now and 2010,
these won't be the kinds of jobs that helped loggers and production workers prosper. They will be lowwage jobs serving food, cleaning offices and unloading trucks.
The greatest number of new job opportunities will be in occupations that require some postsecondary education.

Employer's experiences suggest that our workforce training and education system may not
produce enough qualified workers to fill these jobs. A 1990 study by the state's Office of Financial
Management found that 60 percent of employers have difficulty finding workers with job-related skills.
One-third of employers exp~essed dissatisfaction with their current worker's basic skills.
To put productivity back on the road of steady increases, we need to increase use of technology
and promote the spread of high performance work organizations. High performance work organizations
require high-skilled workers who can participate in decisions, operate computerized machines, understand
statistical process control and contribute to cross-functional teams. If employers can't find trained
workers in Washington, they will look to other states or nations, or they will design new jobs so that high
skills are less important and high wages are unnecessary. If we can't equip our workforce with the skills
to succeed in high-wage jobs, our society will become increasingly polarized into skilled "haves" and
unskilled "have-nots."
If the supply of skilled workers is limited, Washington's future economic growth could be
constrained. Shortages could develop, particularly in occupations which require technical training beyond
the high school level. In the decades ahead, we will not have any workers to waste. We will need to
ensure that every child learns in school, that every student graduates from high school with strong basic
skills, and that every graduate of high school and post-secondary education has the career counseling,
training, and on-the-job experience he or she needs to make a successful transition from school to work.

Student Questionnaire
Beyond the Ridge
Career Fair
STUDENT NAME/LEARNING TEAM:
VENDOR NAME:

1.

Tell me some of your programs you are re~lly well known for:

2.

What percentage of your graduates find work within 12 months of
graduating?

3.

What kind of student attributes succeed at your school and why do
some students drop out?

4.

Do you offer financial assistance or other forms of aid?

5.

Do you offer placement services?

March 26, 1997

Dear Vendors:
Thanks you for participating in River Ridge/New Century High Schools first ever Career Falr. Your
participation has helped our students to understand the importance of preparing for their futures.

In an effon to make next years fair even better we would appreciate you taking the ti)ne to answer the
following questionnaire.

-

1.

Would you be willing to participate in next years career fair?

2.

List two things you appreciated about tltis career fair?

3.

List 3 ideas that you noticed at other career fairs that may help to improve this fair?

4.

What if anything would you like us to do for you that we may have overlooked?

5.

Additional Comments:

Sincerely,

Ron Woodruff
Career Fair Coordinator

March 27, 1997

Cassandra Batt

Dear Ms. Batt:
On behalf of River Ridge and the Career Fair Committee I would personally
like to thank you for your generous support of our vendors. The many cases
of Pepsi that you provided were very much appreciated by the vendors
attending. It is because of companies like yours and people like yourself that
events like this come. off so well.
Once again, on behalf of the entire staff of River Ridge thank you for taking
an interest in our school activities.
Sincerely,

Ron Woodruff
Career Fair Coordinator

Please note: An address was redacted due to privacy concerns.

CAREER GATEWAYS MATERIALS
DEVELOPED AND UTILIZED
BY
RIVER RIDGE HIGH SCHOOL

Memo: To River Ridge Staff
Subject: Student Behavioral Styles

This is a list ofBehavioral Styles of the 9th graders who have taken it this
year. You may discover a few upper class students included in the list. This
list is for your eyes only. It is not to be used to label any student in your
classes. It is hoped that this information will be helpful to you in working
with these students.
Ways the profiles can be utilized:
• To understand your students better.
• To have a little insight as to the type of environment the student works
better.
• To assign work groups in your classes that would be more productive by
not having a group with all one behavioral type.
• To help students make successful Career plans.
• To reduce conflicts in the classroom - student/ student or teacher/ student.
• To open the lines of communication for all.
These are only a few ways they can be used. Let's see how creative you can
be.

Behavior Tendencies·

Please note: Content on this and the following pages was redacted due to copyright concerns.

' :

.

,·

Time and Effort

(

Primary Focus for Each Style

THE UNIACT INTEREST INVENTORY
(

(Version for College Students and Other Adults)

9

WORLD-OF-WORK MAP
(

(

5

Georgia Cutburth, Co-Director
Nanette Bullock, Co-Director
Pat Slosson, H ouse Facilitator
Mary Lou K.aviani, House Facilitator
Rich Yelenich, House Facilitator
Brian Hardcastle, House Facilitator

(
NORTH THURSTON SCHOOL DISTRICT

RIVER RIDGE HIGH SCHOOL

River Ridge High School is asking for your help to make graduation project memorabl e for our seniors.
Many RRHS seniors are nearing the completion of their graduation projects. They have spent this
semester researching, writing, shadowing, volunteering, working, and building on their projects. These
projects have taken the form of future career exploration and personal enrichment. Our students have
truly performed admirably and have challenged themselves. The final stage of the proj ect asks the
students to create a presentation that both describes their project and reflects back on what was learned
during the process. These presentations will be given to a panel of five adults on either January 20 or
January 21. Panelists will also have the opportunity to ask the students questions about their projects and
assist in the evaluation of the presentation.
To make this work, we need volunteers to serve as panelists. The panels will consist of five people, with
at least one member who is familiar with graduation projects. The remaining panelists will be members
ofthe community. We need 425 adults to make up the 17 panels needed eacl-. evening. Each panel will
hear presentations from 3 to 5 students, with each presentation lasting no longer than 15 minutes. Each
panelist will be asked to fill out an evaluation form for each student. Training will be provided 30
minutes before the panels start (the evaluation form is very user friendly).
In all, a panelist will be asked to arrive at 6:00 p.m., hear a brief explanation about the evaluation
materials, listen to 3 to 5 presentations, and then join the students for cookies and punch afterward. The
total time commitment would be two hours.
Would you be interested in serving as a panelist for student presentations? Our hope is to involve as
many people as possible to show the community the great work of our students . If you are interested, fill
out the information below and return it to RRHS as soon as possible.
Thank you in advance for supporting River Ridge Graduation Projects.

Name: _ _ _ _ _ _ _ _ _ _ ____ January 20_ __and/or January 21 _ __
Phone:
Best time to reach you?- - -- Community Member
District Staff_ _ _ _(check one)

Please return completed form or call:
River Ridge High School
c/o Pat Slosson
8929 Martin Way£.
Lacey, WA 98516
360-493-9604

EQUAL ED UCATIONAL OPPORTUN ITIES · EQUAL EMPLOYMENT OPPORTUNITIES
8929 MARTIN WAY E. • LACEY, WASHINGTON 98516-5932 • TELEPH ONE (360) 493-9600

Graduation Project Manual
River Ridge High School
Class of 1999

1

An Overview of the Graduation Project
The graduation project at River Ridge High School is designed to be a culmination
of the skills and knowledge developed by students throughout their high school years.
You will be challenged to design a learning project on a topic you value and to
demonstrate your ability to research, write, present, manipulate information, and problem
solve.
Your graduation project will encompass many activities and emulate a field study.
This format will help you organize your work easily and to package it in a way that
represents your creativity and your effort during the semester. Once finished, you will
have a professional record of your graduation project. Good Luck!!

Project Components
Your project record will contain six chapters, each compiling specific information
and/or documentation. Not all of the chapters are designed to be completed in writing.
You will include time records, photos, computer discs, graphs, charts, drawings and much
more. The text portions of the record will need to be word processed. You will not be
required to work on the chapters in the order listed here. You may be working on parts
simultaneously or in an order you design (you are in control).
Chapter 1: The Proposal
In this chapter you will plan what you will do over the course of the semester. As
your project develops, you may need to alter the proposal slightly, but you will need to
include the following items:
1.1 Introduction of your idea -- A brief narrative (a strong paragraph) describing
your topic selection, the process you used to arrive at your topic, and a rationale of why
you arrived at the topic. Showing a strong personal connection to the topic is advised
here.
1.2 Preliminary research direction(s) -- Here you identify the direction you
intend to take to gather and process the information needed to complete your review of
literature (Chapter 2). You might create brainstorm lists of research sources (i.e.
interviews you can do, agencies to contact, what our library might hold). Start thinking
about what you need to learn about your topic.
1.3 Product development -- Identify what you plan to do or create during the
semester. Remember that you will need to spend a minimum of 20 hours outside class
working on your product. How will you use this time? Map out visitations you might
make, internships you wish to create, outcomes you expect to reach. What will be
created? A manual, a model, a prototype, a video?
1.4 Mentor information -- Throughout the project you need to seek out a
person(s) who can help you accomplish some or all of your project goals. You will need
to identify your mentor(s), give background information as it pertains to your project (job
title, education, expertise), state how this person will be involved in your project, and
provide contact information (address and phone number). You can be creative here and
include a photograph or other relevant information.
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1.5 Potential hurdles -- Here you will troubleshoot your project in anticipation of
problems or roadblocks. Will materials be a problem? Costs? Location? Space? Where
do you envision you will need help? How do you foresee overcoming these challenges?
Include space here for your instructor to write comments about potential obstacles in your
research or product activities.
1.6 Summary -- A brief statement (strong paragraph) attesting to your readiness
and commitment to begin the next stage(s) of your project. Leave space after this
statement for your instructor to sign off on your proposal, and a space for your parent or
guardian to sign off that he/she has read your proposal and understands your plan for the
semester.
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Chapter 2: Review of literature {research)
Rather than ask you to do a report-style paper about your topic, you will have the
opportunity to design your research to best fit your project needs. Your instructor will
guide you through several research activities, writing sessions and assessment activities
designed to help you write a high quality paper. With that in mind, your review of
literature needs to include:
2.1 Your essential questions -- you create the direction of your research. What
do you need to find out in order to complete your project? You will need to create at
least five questions that you will answer through your analysis of relevant research.
2.2 Your actual research -- you will need to find a minimum of 12 pieces of
research information. You will be expected to critically read this research and document
all reference material.
2.3 Your analysis of the research -- your interpretation of the research, citing at
least 8 sources from your research. Your analysis will attempt to answer or address your
critical questions.
2.4 Your reflections on the research/writing process -- draw conclusions from
your work as they relate to the bigger picture of your topic.

Chapter 3: Your Product
This section will demonstrate your progress through the product. Much of this
section will include documentation and graphic representation of your product. Entries
into this section include:
3.1 Statement of Intent ( 1-3 sentences).

3.2 Product outline and/or timeline
3.3 Assessment materials for your product. You will decide how your product
will be assessed.
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Chapter 4: Your Presentation
As the end of the semester draws closer, you will put together a presentation to be
given to your panel. You should use this chapter to help you collect and organize your
presentation. Entries should include (but are not limited to):
4.1 Materials list(s) -- specific items which will be needed for your presentation.
You will submit the materials list with your name and presentation title to your grad
project teacher 10 days before the presentation.
4.2 Your script -- prompts that will take you through your presentation.
Chapter 5: The Journal
You will be required to keep an ongoing journal throughout the semester. Here
you will record what you have done, what you plan to do, what you have learned and
what you have thought about. This journal should be a meaningful way for you to reflect
on your experience. Your journal will be checked every Friday. At the end of your
experience your will also be asked to reflect with two specific entries:
5.1 Metacognition: What did I learn about myself from the presentation portion
of this experience?
5.2 Final reflective journal -- a one-page journal entry where you are asked to
think about four specific questions ..
5.3 Best Work Rationale -- What was your absolute best work in this project?
You will be asked to write a paragraph addressing that question.
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Choosing a Topic
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The first thing to remember about choosing a topic for your graduation project is
that it is YOUR project! You choose the topic and the direction. Your topic could relate
to your plans after high school (a career, college, travel). Your topic could also center
around something you have always wanted to do, something you are not good at but want
to improve on, or something you are already interested in but wish to explore in greater
depth. Whatever the reason, the topic you choose will reflect your desire to learn more
about that subject and to apply that learning in a practical setting.
Regarding your choice of topics, you will be challenged to stretch your knowledge
and abilities beyond your present level. Expect to break new ground so that you enjoy the
process while demonstrating your skills. Below you will find several processes you may
wish to use in selecting and defining your project A list of projects completed by the
1995 senior class is also provided.

Idea #1 Brainstorming
Brainstorming is a process of compiling a list of ideas or topics. Let your
imagination go and list all the ideas which come to mind. Write down EVERYTHING!!
You may wish to use a large sheet of paper to create your brainstorm list and draw an icon
next to the idea to give you a picture of the potential project. Another helpful suggestion
might be to divide the paper into four sections and categorize each idea. The four
categories that are most often used are:
--Careers
--Hobbies or Leisure Interests
--Educational Interests
--Area of self-improvement (i.e. public speaking, organization, leadership)
Now review your list(s). Find the three most interesting ideas or topics. Highlight
these. Remember that you will be working on one topic all semester, so you need to pick
a topic that will hold your interest.
For each highlighted item on your list, generate a second list of possible
activities/products which are related to it and are practical. For example:
Topic: Exploring the Great Barrier Reef
Activity: Travel to Australia (probably not practical)
Activity: Take scuba diving lessons and dive in Puget Sound (could be done)
You may wish to talk to other students, your teachers or someone who has
experience or knowledge in your topic areas. For instance, if you choose civil engineering
as your topic, you could make an appointment with someone who works in the field to
talk about possible activities.
The next step is to finalize your idea/topic selection. Looking at your lists, which
topic will you be able to thoroughly research, create a practical product from, and will be
of interest to you?
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Idea #2 Career Surveys or Interest Inventories
Another way to discover areas of interest (potential topics) is to complete
career/education inventories. These can be found in various forms, and can range from
simple to highly complex. Our career center has one such inventory on computer (in the
Discovery/Guidance program) and your instructor may have access to a paper/pencil
version. These tools can show your strengths and interests and may lead you to a project
topic. Once you have generated some ideas, follow the same procedures as outlined under
Idea # 1. This will help you focus down to that one topic that best suits you.
Idea #3 Looking at What Other Students Have Done
You may find it helpful to look at graduation projects completed by the class of
1994-95. This may help you finalize your decision. Even if you choose a topic completed
by another student, you will make yours completely unique both in research direction and
product. For an extensive list of previously attempted projects, tum to the next page.
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Class of 1995 Senior Projects
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Youth Hockey
Sports Medicine
Stream Restoration
Advertising/Communications
Anxiety and Stress
Dental Hygienists
Singing
Physical Therapy
Medical Technology
Vet. Technician
Electronics
Track and Field
Endangered Species
Weights and Nutrition
House Construction
Future Cars Design
Law Enforcement
Architecture
Daycare
Fishing
Muscular Dystrophy
Water Pollution
Poetry
Nursing
Audio Sound
Physical Education
What it takes to ran and manage a small business
Plane Safety Regulations
Golf
Sports Medicine/Physical Therapy Hiking
Mudpies 101
Child Development
Water Pollution
Law
Impressionism
Elementary Education
Trains
Secretary as a Career
Broadcasting
Law Enforcement
Coaching
Black Film Makers in America
The Flute
Computer Engineering
Careers in Art ...What are the possibilities?
Chiropractic
Teen Depression
Special Forces
Birds
Yoga
Landscape Construction
Sportswear Clothing
Bilingual Education
High Tech Living
Exchange Students
Steroids
Veterinarian Technicians
Law as a Career
Dentistry
Nursing
Art Murals
Blacks in Film Making
Full Inclusion
Nutrition
Eating Disorders
The Army
Jazz History
Illustration
Sail and Yacht Design
Zoology
Biochemistry
Teaching
Softball
Insurance Underwriting
Stress
The Novelist
Solar Powered Cars
Working at a Refugee Center
UFO Study
Astrology
Cartooning
Careers in Corrections
Youth Hockey
Trans-Continental Railroad
Building a Community Center
Career as a Firefighter
Stained Glass
Creating Literature
Coaching
Hawaiians in the NW
Orthodontic Careers
Effects of Drug/Alcohol Use
Engine Restoration
Influence of Rap Music
Welfare Reform
Computer Graphic Art
Photography
Motivational Speaking
Being an Explorer

Sports Medicine
Midwifery
Writing a Novel
Theater Performance
Making an Album
Psychology
Golf Course Design
Date Rape
Music-Romantic Age
Weightlifting
Clay Castles
Ham Radio
Missions and Missionaries
Forest Management
Wild Animal Rescue
Financial Services
Concrete
Cosmetology
Secretary
Baseball Physics
Sexual Harassment
Human Rights
Teen Pregnancy
The Homeless
Health Careers
Cross Country Skiing
Culinary Anthropology
Poverty
Diabetes
Fishing
Violence in Sports
TV Commercials
Broadway Lights
American Morals
Theater Direction
Composing/Recording an Album
Embroidery
Broadcast Journalism
Hydroelectric Power
Cats
Middle East Culture
Marijuana Legalization
Music and Pop Culture
Volunteer Opportunities
Teaching Hula
Business of Espresso
Guamanian Cultural Dance
Salmon Hatcheries
Farming
Learning the Guitar
The Internet

7

Graduation Project Proposal
Chapter 1
The project proposal is an extremely important part of the total success of your
graduation project. In this chapter you will create an outline (with narrated detail) of the
activities and goals you have for the semester. Below you will find an outline skeleton
that details the information needed in this chapter. If you have an idea for organization
that works better for you, consult your instructor first so that both of you know the
direction you are taking.
You do not have to complete all portions of the proposal before starting to work
on some other graduation project area. It is also not intended that you complete this
section hastily. The purpose of the proposal is to give you a guide to work from, and to
ensure that you have thought through your goals and activities before jumping into your
project. A well-thought out proposal can eliminate frustration and dead ends later on.
Your instructor will have a variety of activities to help you complete the proposal.

1.1 Introduction
Write a one paragraph narrative describing your topic selection, the process you
used to arrive at your topic, and a rationale of why you arrived at the topic. This
paragraph should also demonstrate your strong personal connection to the topic. VOICT:
is crucial in this paragraph to demonstrate your desire to work on this project.
Checkpoints for this paragraph include a topic sentence, explanation of process and a
strong concluding statement. Use of the first person is fine here.
You can always support written items with visual details. You may have
photographs of yourself or items relevant to your topic, or an article you found that
motivated you to work on this topic.

1.2 Preliminary Research Directions
The format for this section can vary to meet your needs. The goal here is to create
a list of directions you wish to take in researching your topic. A good place to start might
be to create lists of possible sources that can provide you with information about your
topic. Start with people who can be of service and then move to written or electronic
sources. Don't forget newspapers and magazines, the phone book, pamphlets,
government agencies, and businesses. It is strongly suggested that you begin building a
bank of key search words. Create your own charts and format here if you wish.
Accommodate your learning style.

1.3 Product Development
Outside the research that you will accumulate and analyze, what do you plan to
create or do during the semester? The outside of school work requirement is a minimum
of 20 hours working on the product. Map out this time. Use a timeline program, a day
planner, or any other organizational tool to help you create a format for holding yourself
accountable to completing the product. Think about internships or visitations you can
undertake. What will you create to show your work or learning? A video, a Linkway
folder, a manual, a model, a prototype?
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1.4 Mentor Information
Throughout the project you will need the help of a person(s) to accomplish some
or all of your project goals. A mentor is a person who, by nature of experience,
background or relationship to you, can guide you through your project. In the past,
mentors have been extremely helpful to students working on the product or presentation
components. It is not required that you work 20 hours with your mentor, but you are
required to identify an appropriate person(s) to assist you during the semester. It is
highly suggested that you find mentors outside of school so that your experiences with
them allow you insight into the world of work or higher education.
For this document, you will need to provide contact information about your
mentor(s). Include name, addresses (appropriate home or work), phone numbers,
preferred time to contact, fax number or other appropriate information that allows you and
your instructor to contact the mentor. You will also need to include background
information that shows how this person is a qualified mentor to you. This could include
job title, education or work experience, past accomplishments in the field or other
information that shows qualifications. One purpose of gathering this information is for
you to interview the mentor and know him/her on a personal level. A byproduct of
working with your mentor(s) is to learn the values, beliefs, philosophies that she/he puts
into the work, as well as the advantages and disadvantages of doing the work. Sample
questions for this document could include: What is your educational background or WO',,
experience in this field? What do you see as the advantages to this position?
If you can, represent your mentor(s) visually by picture, with a brief biographical
sketch or resume. You could also caption this visual material to show the personal side of
your mentor.
1.4.1 Mentor Letter Your instructor will provide you with a letter which you will have
your mentor sign. This letter describes the role of a graduation project mentor. Return
the signed letter to your instructor.
1.4.2 3x5 Card You will also need to fill out a 3x5 card listing your mentor's name,
address, phone number and occupation. Give this to your instructor at the same time as
the mentor letter.
1.5 Potential Hurdles
Before implementing your proposal, you should take the time to troubleshoot your
project with your instructor and mentor(s) to see what obstacles await. Will materials be a
problem? Are there hidden costs that you might not be aware of? Where and when will
you need help? You need to think about how you can overcome each of these anticipated
roadblocks.
You can show this discussion in a variety of ways. You could create a chart with
the problem on the left, and the strategies to overcome it on the right. You might want to
create a flow-chart of activities or contingencies should problems arise. You could create
a question and answer write-up with your instructor and mentor(s). You could also write
out this discussion as a narrative.
1.6 Summary
Essentially the conclusion to this chapter, the summary should be one strong
paragraph. You need to affirm your readiness and commitment to start your project and
work through each stage. At this time you will created a preliminary title for your project.
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After the paragraph, write the sentence "I have read the above proposal and strongly
support it:" Then, create signature lines for the following people:
I. Your instructor
2. Your parent/guardian -- this shows that they know, understand and
support what you propose to accomplish for your graduation project.
3. Your mentor
Your summary will look something like this:
Title
Paragraph ............................................................................... .

I have read the above proposal and strongly support it:
(instructor)
-----------------'
_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _(,parent/guardian)
_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _(mentor)
After you have collected the signatures, turn the document in to your instructor. This must
be done before you can move on.
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Review of Literature
Chapter2
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The Review of Literature is one of the three integral components in the graduation
project (the product and the presentation are the other two). For this section you will be
creating a research-based document of at least 10 pages in length, double spaced. You
will also be required to include research material referenced according to MLA standards
that supports the ideas discussed in the writing.
For many students writing a research paper "on" a graduation project is both
difficult and impractical. The review of literature is different from a research paper in that
the review seeks to answer the essential questions that derive from the development of the
project as a whole. Your review of literature needs to seek the answers to the questions
that will allow you to complete your project.
2.1 Creating Essential Questions
Essential questions will guide your Review of Literature. You will be asked to
create a minimum of five questions that you need to find the answers to in order to gain a
basic knowledge about your topic. Essential questions guide you through the research
process, but also guide your analysis of what you find. These questions should be broad in
nature, but ones that generate thought, challenge, and usability for you. The uniqueness of
your project (career, education, self-improvement, leisure, hobby) makes giving specific
examples difficult, but some general guidelines for creating your essential questions
include:

•

Questions ofPurpose
Why would a person want to know about this topic?
What fundamental human need does this topic address?

•

Questions about problems to be solved
What kinds of problems could an understanding of this topic help solve?
What are the related problems?
What problems in everyday life can be solved by understanding this topic?
How can you/another person use the knowledge from this topic?

•

Questions relating to basic concepts
What are the basic concepts of this topic/project?
What concepts need understanding before further knowledge can be gained?

•

Questions of Point of View
How does a particular point of view impact your topic/project?
Do you have a point of view that influences the way you look at your topic?
List several points of view from which this topic could be viewed that you do
not agree with.
What values and beliefs are associated with this topic?

•

Questions of complications/implications
What conclusions can be drawn if one understands this topic?
How should one act as a result of understanding this topic?
How would another person use this information if she/he understood it well?
What problems would be solved if we all understand your topic?
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As you work through these questions, you should be able to prioritize what you
need to know and learn about your topic/project Once you have your priorities, you
should then be able to create at least five (5) essential questions that will guide your
review of literature. For example, let's say that you chose Physical Therapy as your topic.
Your critical questions could be:
*What undergraduate and graduate courses would I need to take in college to
become a physical therapist?
*How has physical therapy changed over the last twenty years?
*What is the predicted growth of this occupation and to what is it attributed?
*What programs are currently available which lead to certification as a physical
therapist?
*What experience should someone have in order to become a physical therapist?
*What is the internship program like for physical therapy?
The five or more essential questions you decide on should force you into a broad range of
research. The key is to pick questions that will serve your purposes and challenge you to
find out what you don't already know. You should also focus on those ideas that might
contradict your own. Doing research of this kind can provide you with a more farreaching knowledge base for your project
2.2 Doing the Research
With essential questions in place, you are now ready to begin your search for
information. Let the point be made perfectly clear here: Research is the locating of and
analysis of information. For this section you will need to find at least 12 USABLE
sources of information (only one of which can be an encyclopedia) from which to answer
your essential questions. A well-rounded literature review draws upon a variety of
sources (i.e. don't use 12 magazines -- use a variety of sources!!) These sources need not
be paper sources only; they can include interviews, audio/visual references, on-line
references as well as what you find in books, magazines, newspapers, and other printed
media. Your instructor will have a variety of options for collecting and documenting
research, but a standard format for documenting bibliographic information called "Gutting
the Book" is found at the end of this chapter. The bottom line while doing research is to
WRITE EVERYTHING DOWN.
Finding the source is the simplest (in many cases) part of the task. The most
important step is for you to extract the appropriate information out of each source. The
form located at the end of this chapter will also help you analyze how you will use the
information gathered ..
2.3 Analysis -- Writing the Review of Literature
Writing the review of literature will take a similar form to other research papers
you may have written. The difference will be that the analysis of each essential question
will become a sub section of the larger review of literature. As with any writing task, you
will need to process the work, giving yourself the opportunity to pre-think your writing,
organize, draft, revise and rewrite. Your instructor will guide you through each of these
stages, offering strategies on organization, writing techniques, and revision. However, to
give you a basic framework of this section, read through the following sample outline:
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I. Introduction
Topic: Snow Skiing
a Attention getter - quote, story, question

b. Overview of topic - these statement, keywords, skiing, recreation,
enjoyment, fimess
c. Critical questions/topics - list in order for the paper, whole questions or key concept
I. equipment
2. snow
3. technique
4. ski resorts
5. training and styles of skiing
II. Body Paragraphs
Critical Question/fopic #I - Equipment
a. Introduction to question
- attention getter
-thesis statement
-overview of topic
b. Body Paragraph
*Present evidence (citations) for each topic, provide analysis at the end of each
paragraph
I. Types of Ski's
2. Bindings
3. Poles
4. Clothing
c. Conclusion to question
-summary of topic material
Critical Question/fopic #2 - Snow
a Introduction to question/topic
-attention getter
-thesis statement
-overview of topic
b. Body Paragraph
*Present evidence (citations)for each topic.provide analysis at the end
of each paragraph
I. Powder
2. Ice
3. Slush
c. Conclusion to question
-summary of topic material
Critical Question/topic #3 - Technique
a Introduction to question/topic
-attention getter
-thesis statement
-overview of topic
b. Body Paragraph
*Present evidence (citations for each topic, provide analysis at the end
of each paragraph
1. Turning
2. Stopping
3. Jumping
4. Use of poles
c. Conclusion to question
-summary of topic material
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Critical question/topic #4 • Ski Resorts
a. Introduction to question
-attention getter
-thesis statement
-overview of topic
b. Body paragraph

*Present evidence (citations) for each topic, provide analysis at the end
of each paragraph
1. Characteristics of a successful ski resort
2.
3.
4.
c.

Resorts in Washington
Top resorts in the United States
Top resorts in the world
Conclusion to question
-summary of topic material
Critical Question/topic #5 • Training and styles of skiing
a. Introduction to question
-attention getter
-thesis statement
-overview of topic
b. Body paragraph

*Present evidence (citations)for each topic.provide analysis at the end
of each paragraph
1. Where to go for ski lessons
2. Levels of lessons
3. Slalom

4. Downhill
5. Extreme
c. Conclusion to question
-summary of topic material
III. Conclusion
a. restatement of thesis
b. concluding statements on snow skiing

Thesis Statements/Topic Sentences
A thesis statement will guide your analysis of each essential question. Therefore,

you will need one thesis for each question. The thesis gives a general itinerary or roadmap
to the information to be covered in response to the question. For example, if the essential
question asks, "What is the training and education needed for a career in Physical
Therapy?", the thesis statement might read:
In order to achieve a license to practice physical therapy, one needs to both
earn a masters degree from an accredited university program and log 400 hours
of internship in an approved physical therapy clinic.
The thesis includes two parts: 1) the statement of purpose (achieving a physical therapy
license) and 2) supporting details (degree and internship). These components tell the
reader that the development of that thesis will explain further what the degree program
entails and what would be involved in the internship program. The thesis statement should
be located near the end of your introduction of the essential question.
A topic sentence by contrast, guides an individual paragraph. Topic sentences
need to be clear in each developing (body) paragraph. Using the thesis example above, a
developing paragraph may cover the types of classes in a physical therapy degree program:
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In order to receive a degree in physical therapy, one needs to receive credit in
science, anatomy and movement courses.
This topic sentence sets up what information can then go into the body paragraph.
Revision of your Review of Literature
Revising the paper is probably the single most important step in assuring the
quality of your writing. Adding, deleting, moving, rewording are all skills that lead to
quality AND make you understand your work and your topic more. Below is a revision
checklist that will help you re-examine the parts of your essay that you will want to perfect
prior to submitting your final draft. Most good writers make many, many revisions. If
your paper looks like a battle zone, THATS PROBABLY GOOD!!!!
1. Have you communicated a clear purpose? Is your thesis clear and easily
recognized?
2. Have you provided enough relevant information so that the audience can make
sense of the topic?
3. Are the paragraphs, evidence, support organized and presented in a logical
sequence?
4. Is your approach or idea creative?
5. Have you made an attempt to vary the words and phrases used, and have you
chosen words that are precise?
6. Have you constructed sentences which are complete, clear and varied?
7. Have you used conventional language and structure?
a. Subject/verb agreement?
b. Consistent verb tense?
c. Pronoun/antecedent agreement?
8. Have you applied the basic rules for capitalization and punctuation?
9. Have you double checked the spelling of all words and looked up any words if
you are not 100% sure how they are spelled?
10. Is the paper formatted according to RRHS Information Processing standards?
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One of the hardest tasks for students during the writing process is to read their
writing out loud. However, this is one of the best ways to prepare to revise your paper.
Furthermore, the people who hear you read your work can offer valuable feedback on
how your writing will be received by an audience. Below is a writing group procedure
that we suggest you go through several times during the writing of your research paper.
Groups of four people work best, and using the same group each time eases the tension of
reading your work aloud.
Writing Groups
Using writing groups effectively is an important step in improving your writing. It is exciting to
know that you have really communicated to someone through writing, and writing groups give you
immediate feedback. In order for these groups to work, the process should be followed with no divergence
or shortcuts. This process, developed by Puget Sound Writing Program, seems to work well with smdents
and with all types of writing.

Reader Does:
1. Reads essay aloud without apologizing or
explaining.
2. Pauses.

3. Reads aloud a SECOND time.
Do not skip this second reading. Otherwise
your feedback will be general, vague.
4. Marks text in appropriate places critiqued as
being strong or in need of revision. Again, do
not argue or explain.
5. Thank the group members for their ideas.

Group Does:
1. LISTENS, without taking notes in order to get
a sense for the writing.
2. Each member records response to first reading
Includes reason for response (e.g. "Your essay
clearly shows .. .! could see the image."
3. Records responses and questions and
suggestions to specific parts of the essay.
4. One by one, share responses, questions and
suggestions for improvement

Things to remember about writing groups:
Be positive. Pick out something you really liked in each essay, or a part where the writer did a
good job.
Be honest. If something didn't work for you, inform the writer. Also tell him/her WHY it didn't
work.
Be specific. Say which words were descriptive -- which passages were moving -- which section
seemed awkward.
Be respectful to members of the group.
Come prepared to read and listen closely.
Remember, criticism is like a gift. You can hide it in the bottom drawer and ignore it, or you can
use it. The choice is up to you as the writer. However, if you consistently ignore suggestions from your
peers and teachers, they will no longer be willing to spend quality time looking seriously at your work.

Your instructor will take you through a variety of revision activities.
Accuracy, depth, clarity and consistency of ideas, organization and conventions are
to be assessed.
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Assessment
In order to get "checked off' for your review of literature, you will need to earn at
least a 4 rating on all six of the traits to be assessed. In order to receive a 4, some
students will have to revise several times. You will not be penalized for late work if you
have to revise as long as you continue to tum in drafts in accordance with due dates you
and your instructor agree upon. The Analytical Trait Scoring Guide and Six Traits
Rubric for Writing are included at the end of this chapter.
2.4 Research reflections
Once you have finished processing your Review of Literature, take the time to
reflect in your journal on the process you have completed. Here are some questions that
may help:
What have you learned about the way you write?
Have you developed any new strategies for finding information?
What organizational skills can you identify as important when researching?
How was revising your writing difficult? easy? strange? educational?
How do you envision using this process in the future?
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"Gutting the Book"
Topic: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Bibliographic Information
Author:

Title: (name of article, chapter, etc.)

Source: (name of book, encyclopedia, magazine, newspaper, etc.)

Location of Publisher:

Publisher:

Publication Date:

Page Numbers:

Which essential question(s) does this source address?

Identify something of value in this source which you plan to use for each of the above
questions.
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Six Traits Rubric for Writing

Author _ _ _ _ _ _ _ _ _ _ _ _ Title _ _ _ _ _ _ _ _ _ _ _ _ __
Evaluator(s)_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __
For each of the writing traits below, identify the specific elements that comprise the trait. Then, make
your comments in a positive tone to help the author gain insight into the effect that the writing has on you,
the reader. Lastly, give a rating for each trait on a scale of 5 (highest) to I (lowest). Total the scores and
divide by 6 for the overall average score.

IDEAS:

Identify-

Score

Comment-

ORGANIZATION: IdentifyScore

Comment-

VOICE:

Identify-

Score

Comment-

WORD CHOICE:

Identify-

Score

Comment-

FLUENCY:

Identify-

Score

Comment-

CONVENTIONS:

Identify-

Score

Comment-
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Analytical Trait Scoring Guide
•
•
•
•

•
•

Ideas
Organization
Voice
Word Choice
Fluency
Conventions
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The Product
Chapter 3
The Product is the heart and soul of your project in that you create the direction
and content to be covered. You could be completing a career internship, volunteering at
business, working with a professional in the field, building something, or even creating a
product for someone else to use. Your product needs to fit your needs.
Your product will be an application of your research, and you have already worked
through some of the thought processes earlier in the class. But now it is time to put your
product into concrete terms. Think about how you will document the 20 hours
(minimum) working on the product as someone will have to verify it in writing. Examples
could be a video, a pamphlet, a certificate, a performance, coaching or tutoring,
constructing something, documentation of a demonstration, pictures, or a display.
You will also be asked to create the instrument that will be used by you, your
mentor and your instructor to evaluate your product.
3.1 Statement of Intent
Take the time to clearly articulate what your product will entail. Some may be
able to accomplish this in just a few sentences; some may also wish to accomplish the task
through illustration or flow chart. This is your product's thesis statement.
3.2 Product Outline/Timeline
This is truly an opportunity to design your own work. What you need to include is
a complete set of all the activities, materials, contacts, dates and times crucial to your
product. If applicable, you should also include solid deadlines for yourself so that you can
gauge your time accordingly. A variety of formats will work including outline, timeline,
flow chart, day planning chart, or circular chart. Format is less important than detail. It is
strongly suggested that you plan backwards -- start with the finished product and plan
back to the beginning. You may find it much easier to plan with the end in mind. Your
instructor may also have materials and strategies that will help you create this section.
3.3 Assessment materials
Since you design your product, you also have to create how to evaluate it. At the
end of this chapter you will find a template of a product assessment tool. You will notice
at each criteria the blank sections for you to add what you think should be evaluated. The
areas where the sheet is already filled in indicate items that will most likely be in all
products. You are encouraged to use this format and modify it to fit your needs.
However, if you have other ideas that work better, work with your instructor to create
that tool.
Putting it all together
It is strongly suggested that you find as many ways as you can to record your
product activities. A "Product Log" has been provided at the end of this chapter. You
will use this as one way to document your work. Additionally you may want to
photograph or videotape your work. Whatever you do needs to be documented. This
documentation will also become very valuable as you begin putting your presentation
together. Remember......... DOCUMENT, DOCUMENT, DOCUMENT!!!!!!
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Product Log
Date

Time

Persons/Work
Involved

Location

#Hours

Mentor/
Student
Initials
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STUDENT PRODUCT
SCORING GUIDELINES

I. Product Outline
A. Organization or Plan Created
1

2

3

4

5

4

5

4

5

B. Time line Followed

1

2

3

C.

II. Qualuy of Work/Effort
A. Quality of Product
1

2

3

B. Quality of Time Worked

1

2

3

4

5

C. Qualuy of Product Documentation

1

2

3

4

5

D. Level of Personal Challenge
1

2

3

4

5

E.

III. Technical/Professional Aspects
A. Skills/Procedures learned
1

2

3

4

5

B. Responsibility/Accountability/Ethics Learned

1

2

3

4

5

C.

IV. Interpersonal Communication
A. Student/Mentor Relationship
1

2

3

4

5

B.
V. Comments/Reflections
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The Presentation
Chapter 4
Preparing for the presentation
The final step of the graduation project is called the presentation. This
presentation gives you the opportunity to talk about your research and product The
presentation has three phases: 1) a formal presentation of 10 minutes; 2) a question and
answer period of up to 5 minutes; and 3) a brief time for the panel to complete their
evaluation worksheets and notify you of your scores. The scoring rubric will be similar to
that of the research paper and you will need to score an average of 4 overall. A copy of
the scoring rubric for the presentation can be found at the end of this chapter.
The purpose of the presentation is for you to show what you accomplished and
what you learned during the completion of your project. It is not a performance, but a
time for you to talk about how your project came about and what you found valuable
about the process. The questions by the panel are not asked to stump you, but rather to
force you to reflect on the project as a whole. You will be asked to elaborate on what you
learned and what you plan to do with that gained knowledge.
In your Graduation Project class you will work through the stages of writing the
presentation, delivering it, anticipating panel questions, as well as preparing props or
supplemental materials that might be appropriate to the presentation. You will have time
to practice, to rehearse with small groups and to have input as to whom will serve as your
panel members. Please consult your project timeline for dates related to the presentation.
4.1 Materials required and Planning
An important step to complete is a visual creation of what is needed in the room
housing the presentation. Each room will have an overhead projector, a TV, and a VCR
for you to use. If you have other equipment that you need, you MUST let your instructor
know what is needed (a computer, a projector, etc.). If you don't ask for it, you will not
have it available at your presentation. You will complete a form which will list the
equipment needed plus your name and project title. This form will be given to your
teacher at least 10 days prior to your presentation.
A quality presentation is thoroughly planned. This planning can take the form of a
mind map, a concept map, a flow chart or a story board. Your instructor will provide you
with examples.
4.2 Writing the formal presentation
There are several key areas that you need to cover during the formal presentation:
1. Introduction: Introduce yourself and preview what you are going to be
presenting.
2. A summary of the research process and results. Focus on your critical
questions and the answers you discovered. Also focus on information that you feel will be
of high interest to your panel, or information that you determine is crucial for your panel
to know. Visual aids can help emphasize your important facts.
2. A summary of your product. Present what you did and why. Who was
your mentor? How did you organize your 20 hours? What were the highlights? low
points? areas of interest? Documentation (visual or otherwise) should be used to show
what you have built, created, demonstrated, performed.
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3. Tell and show your panel what you learned as a result of completing
this project. Focus on the "big picture". What revelations resulted from doing your
project?
The order and manner in which you deal with each area is for you to decide. A
sample outline and timeline for your presentation is listed below:
I.

II.

III.

Introduction
A. Attention getter: Question, Quote, Story (30 seconds)
B. Introduce yourself and your topic/what you are going to be presenting (12 minutes)
Body
A. Research (3-4 minutes)
B. Mentor Experience/Product (3-4 minutes)
Conclusion (1-2 minutes)
What did you learn -- about the topic/about yourself?
How will you use what you learned about the topic or about yourself in the
future?
Are there any questions?
Thank you.

TIP: Write the text of the presentation onto notecards for ease of handling. Some
students might be more comfortable with having only an outline on the notecards. Go
with what is the most comfortable for you. Then practice!! Practice in front of a mirror,
your friends, your parents. Have someone video tape you. The more practice you get,
the more confident you will be!!
Anticipating questions from the panel
Once you have completed your formal presentation, the members of your panel
will have the opportunity to ask you some questions about your project. Though the
questions will be tailored to your individual topic, the panel questions will most likely take
one or more of the following forms:
1. To get clarification of a point or topic that was not clear in the paper or
the presentation.
2. To allow you the opportunity to strengthen an area of your formal
presentation that was not as strong as it could have been.
3. To motivate you to talk at greater length about the importance of the
project to you or what you learned from completing the project.
4. To inquire about what you plan to do with the project and its results
after graduation.
5. To motivate you to converse about a part of the project that was
interesting to the panel member.
Remember that the panel is not there to stump you. The purpose of the question
and answer session is to expose you to an impromptu presentation situation and to allow
you to further promote your project and its significance to the audience. The panel is also
there to help you fully communicate all the components expected in this presentation
portion.
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Panel Members
Your panel will consist of three to four members. Panel members may be teachers,
administrators, mentors, district office personnel, or community/business people. All
panel members have volunteered their time to help you complete your graduation project
When panel presentations are organized, the first step will be to form student
groups of six seniors. Groups will be set up by common or similar project topics. Panel
members will be notified of the various topics for each group, and will be placed with a
group based on interest and expertise with the topics. Before the presentation schedule is
finalized, the student groups will have the opportunity to give input on the group's panel.
Some groups might want a certain mentor, staff member, or administrator on their panel
because of that person's interaction with the students during the project. Attempts will be
made to honor student requests if possible.
Practice Presentations
Once you have planned your presentation, it is important to practice. You will
begin by practicing with two people of your choice. One person can be a friend, a relative,
or a class member. The second person will be a faculty member of your choice. You will
be provided with a sign-off sheet for these two signatures. After you have presented to
them, ask for feedback on ways that you can improve. You will then have the opportunity
to give your presentation to a panel made up of students from your class. This is an
opportunity to acclimate yourself to the formal setting, as well as to get used to speaking
to a group of people. The student panel will ask questions to help you prepare for the
impromptu portion of the presentation. You will also be assessed by your peers using the
same rubric to be used at the formal presentation. This will allow you the opportunity to
see first hand the criteria for success on this portion of the project.
Evaluation
Once you have given your panel presentation, your panel will inform you of your
scores. In order to receive credit for this portion of the project, you will have to earn an
overall rating of 4. The scoring guidelines for the presentation are located at the end of
this chapter. They will be used during the practice times as well.
Emergency Boards
Should something go wrong at your panel presentation, you will have one more
opportunity to complete this portion of the project. Members of the RRHS staff and the
community will serve as panel members for this second presentation. An appointment
time will be assigned if an emergency board is necessary.
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GRADUATION PROJECT PRESENTATION
SCORING RUBRIC
Panelist_ _ _ _ _ _ _ _ _ _ __

Student Name

-----------

Presentation Topic_ _ _ _ _ _ _ _ _ _ __

DELIVERY OF PRESENTATION

1

2

4

5

3

4

5

Organization
Clarity of Purpose
Presence/Composnre
Eye Contact
Voice (clear-confident)
Appearance

CONTENT

1

2

3

Summary of research articulated
Summary of product activities articulated
Student provides evidence of self reflections and articulates learning resulting from experience
Student articulates intended application of experience to fnture plans

PREPARATION AND ORGANIZATION

1

2

3

4

5

Student introduces self and provides organizational framework for presentation
Student arrives on time and has materials organized and ready to proceed
Presentation flows smoothly with no breaks or evidence of confusion
Presentation follows organization stated in introduction
Visual aids (not required) logically support content and benefit presentation

QUESTION AND ANSWER

1

2

3

4

5

Student addresses question directly and clearly, No hesitation or deflection
Student takes time to think through response, and answers in a logical and confident manner
Student maintains composure when questions are asked
Student maintains eye contact when questions are asked and throughout response
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The Journal
Chapters
Your journal will be a reflection of what you have done, what you plan to do, what
you have learned or what you have thought about. A journal can be a written narrative, a
picture, a drawing, a collage, or some other creative method which you choose to use as
your reflect on your journey through Grad Project. Every Friday you will be expected to
share your journal with the class and instructor. Your journal will be checked off for
points every week.
5.1 Metacognition
Before your presentation, you reflected on what you learned about your project,
topic and yourself as a result of completing the research and product components. Now
that you have passed your panel presentation, what information can you add? What did
you learn from overcoming the anxiety of speaking? What new situations do you feel you
can now handle confidently. What was difficult for you? Do you have any presentations
upcoming which will benefit from this experience? Limit yourself to one page.
5.2 Final Reflective Journal
One last journal entry!! Take the time now to examine your work for the entire
semester. Include in your response your thoughts on the questions below. You have been
asked to think about this before, but now think in terms of a completed project, not any
one part of it.
1. What was the worst/best part of the experience? Why?
2. Will the subject matter involved in the experience be a part of my future
education or vocation?
3. What relationships have I developed? What communication skills have I
developed?
4. What do I now know about myself that I didn't know before?
These questions (some or all) should be part of an expansive reflective journal
entry. For some, this can take the form of prose, poetry, or even a narrative short story.
Be creative or even apply your experiences to your future plans in some way. Again, limit
yourself to one page of writing.
5.3 Best Work Rational
What was your absolute best work in this project? Why? This could be related to
a finished product, a thought process you gained in research, or even the level of
challenge you created in a part of your project. A paragraph should suffice here.
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SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary

The purpose of this project was to provide a resource manual for School-to-Work
Transition for Secondary Administrators. To accomplish this purpose, current research and
literature on School-to-Work Legislation, curriculum models, programs and materials were
reviewed and analyzed.

Conclusions
The reasons that led to the passage of the School-to-Work Opportunities Act are, and
remain, as strong today as they were in 1994. The economy will continue to change dramatically,
and the goals of education reform will continue to be refined. As the research has indicated, if
Americans are to be well-educated and well-prepared for the society and jobs of the 21st century, it
is essential to improve people's knowledge and skills, and link learning with work and the other
responsibilities and opportunities oflife.
Research and communication with grantees and other stakeholders indicate that we need to
do more to involve employers and students, define career majors, and build bridges to postsecondary education. Students, parents, employers, and their communities need to see that genuine
learning is occurring in STW systems and that STW brings "real world" relevance to the K-12
school education.
School-to-Work will not succeed overnight. It will take time to recognize that STW helps
young people to be better prepared to make the most of their abilities, interests, and opportunities
in higher education, jobs and careers. Building STW systems and realizing the many benefits for
students, employers, and society will also take time, as will making it available to school dropouts
and youth with special needs.
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The evidence on early implementation of STW systems is encouraging. Its principles and
goals resonate with employers, students and educators, and are beginning to be accepted and bear
fruit. Stakeholders are coming together to form viable and vital partnerships. The kinds of selfsustaining systems envisioned in the School-to-Work Act are emerging. The curtain is being raised
on a new approach to both education and the workforce preparation.
As STW principles take hold, stakeholders will expand local linkages, and as technical
assistance brings staff up to speed in the classroom and workplace, the impact of new STW
activities will increase. When properly connected, new system elements will not simply add to, but
magnify the impact and extend the reach of those already in place. It is imperative however, to
improve and deepen the connections and collaboration between the worlds of school and work.
Notable progress has been made at all levels of education--not only in high schools, but
from lower schools to community colleges and four-year colleges. It is also evident among all
stakeholders--students and parents, employers and educators, and in the majority of states.
Areas of noteworthy progress include:

State Organizational Leadership Vision. States have made significant progress in creating their
visions of STW systems, as well as dynamic leadership and organizational structures to manage
the systems. The leadership has generally come from the Governor, Lieutenant Governor, or
Superintendent of Public Instruction, who in turn appoints an executive council that sets policy.
Strong State leadership usually results in active statewide partnerships that include key state
agency representatives and committed business, industry and labor leaders. Interagency teams
collaboratively manage the system's daily operations, with one agency acting as the fiscal agent
and housing a STW office. Collaborative partnerships that clearly identify the roles and
responsibilities of each partner appear to be making the most progress.
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Local Partnerships. Local partnerships are growing. Significant strides have been made in

creating partnerships that cover all, or much, of a state. Increased understanding of STW by local
partnerships is evident from the progress measure surveys. They show that employers gradually
are increasing the number of work-based learning opportunities; schools are offering curriculum
that integrates academic and occupatioual learning, and students are attracted to the STW
expenence.
Exemplary Practices. Nearly all States have exemplary practices within their systems that

provide quality STW experiences for students. These experiences can serve as catalysts within the
state, as well as models for local partnerships. The National School-to-Work Learning and
Information Center collects information on these to inform system-development efforts.
Recommendations

School-to-Work is on the road to success, and gaining momentum. Although STW
systems continue to gather speed, they are still in their early development. The experience thus far
indicates that more must be done to involve employers and students, define career majors, and
build bridges to post-secondary education. More students, parents, employers, and their
communities still need to see that genuine learning is occurring in STW systems and that STW
brings real world relevance to the K-12 school years. It will also take time to recognize that
school-to-work helps young people to be better prepared to make the most of their abilities,
interests, and opportunities in higher education, jobs and careers. Employers need to take an active
voice in demanding school-to-work systems, and the connections and collaboration between the
worlds of school and work need to be improved and expanded.
A number of areas must be addressed in the coming years to ensure that STW meets its
full potential for students and their families, educators, businesses, and communities. These
include:
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I. Parental understanding of and involvement in STW.
2. Continued growth of employer participation in STW.
3. The need to identify and develop many more high quality work-based learning opportunities for
students.
4. Continued momentum by all states, for the long-term viability of STW to maintain an ongoing
commitment by all key parties.
5. Support for STW after the federal funding ceases.
6. Ensuring that out-of-school youth are adequately served in STW systems.

